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Introduction

A striking paradox of national historical narratves that, despite
their claims to the contrary, they change over tifrteey claim to tell
the history, but in reality their contents are, mosbghind the
screens, subject of political discussion and chsngghis is
especially true for history schoolbooks. Historxti®oks have an
aura of objectivity and knowledge, certainly whémeyt are state-
published. They are read in the institutionalizexdtisg of the
classroom and create a common knowledge, shareall fgllow
citizens of the generation. History textbooks tfene are an
important corner stone of popular historical cuwdtiand collective
memory? Together with historical monuments, museums, natio
holidays, etcetera, they define how a people deepdst, but also its
future. This makes history textbooks an interestireans of political
guidance and, therefore, subject of political myal

The dispute is most often fought inside educationistries
and other institutions, but sometimes a publicis®on on the way
history must be taught breaks out. In Greece, sacipublic
controversy broke out after the publication of aviéstory textbook
for the sixth and last grade of primary school @& The textbook
war lasted for more than a year. The book’s contemre discussed
in hot-tempered multi-split-screen TV-debates avergbody, from
the man in the kiosk to the Archbishop of Athensl éine Prime-
Minister, took a stand in the quarrel.

‘They say it tries to undermine the foundationsGreek
identity,” summarized Maria Repousi, the head of the authessh,
the criticism on her new textbook after it was ebun September

! Christina Koulouri, ‘Introduction’ in C. Kouloufed.)Clio in the Balkans.
The politics of history educatidithessaloniki 2002) 25.
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20067 The intention of Repousi and her team was to waite
innovative history book, which is in line with pesfsional
historiography and stimulates pupils to work catig with historical
sources. National myths and existing stereotypese wanitted.
These innovations were not equally appreciated \mryene and
provoked a stream of criticism from nationalisct@s. These people
criticized the book because it would embellish ®&f&arkish
relations and downplay the role of the Greek Orthxodhurch
during the period of Ottoman domination in the Balk and during
the Greek Revolution. They said it undermined tharacteristics of
Greek identity on costs of political correctnessd aBuropean
integration. The Greek Church and nationalist jidihs asked for
the withdrawal of the book. After the general délmtd in September
2007 and talks at the highest political level, ok was indeed
withdrawn by the new Minister of Education and gnevious book,
dating from 1988, was reissued.

This controversy raises the question whether timtecds of
history textbooks in Greece are determined by ipaliinterference.
Do they serve as a means of propaganda, used iviggdgbarties in
order to realize their own political goals? Canoarelation between
political developments and the narrative of the pasobserved?

Textbook research is an increasingly popular braachongst
scholars in last decennia, carried out by reseescfiem several
disciplines and many scholars have acknowledgedptheer of
history textbooks as an important contributor ire throcess of
identity creation. Different ‘types’ of textbook search can be
distinguished, which mainly differ in the goals thie researchers.
The first type is most often carried out in thehtigf reconciliation
processes after conflict situations and aims taocatd undesirable
aspects in textbooks in the light of the procesapgeasement and
change them. The research concentrates on coraénextbooks

2 George Gilson, ‘Battle royal over history bookthens New§23-03-07)
[http://www.athensnews.gr/athweb/nathens.print uaie=C&f=13227&m
=Al12&aa=1&eidos=Aaccessed 23-08-08]
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with the underlying assumption that the way histisrpresented can
either stir up, or prevent inter- and intrastateflict. Researchers
investigate whether books are nationalistic or giveostile image of
other nations. The second type of textbook reseamtist be

categorized under nationalism research. The goaéséarchers in
this field is to get insight into the very procedsidentity creation

and the self-image of people. It takes a postmod@proach and
concentrates on the creation of ‘imagined commesiitirom a more

theoretical point of view.

The first type of research is mostly done by inaional
NGOs, and often compares textbooks of two or maunties. It
looks for nationalistic elements in textbooks iderto change them
and has a relatively long history, in which two bigwves can be
observed internationally. The first one is in theripd after the
Second World War, when The Council of Europe andEGRO
recognized the political sensibility and the powef history
education in reconciliation processes. These orgéons have
encouraged evaluation and revision of the textb@wkkencouraged
a discussion on the possibility to write a commamdpean history
from the late 1940s on. Since the 1950s and 1960 $ral research
projects into the content of textbooks were algoaupeby the Georg
Eckert Institute in Braunschweig in Germaniartly because of the
efforts of these institutions textbook changes iest®rn Europe took
place and contributed to a less hostile portrayahe neighboring
people in textbooks. It could be argued that tleeme publication of
the common German-French, state-initiated histogxtbbok
Histoire/Geschichteis a result of the reconciliation process that
started sixty years ado.

The second wave started in 1989 after the fallhef\vall.
The re-union of Europe that followed was a reasoriHe foundation
of several new organizations and the start of n@mparative

% Council of Europe: www.coe.int, Unesco: www.unescg George
Eckert Institute; http://www.gei.de

* llas Kérner-Wellershaus and Francoise Fougeros)(ed
Histoire/Geschichte — Europa und die Welt vom Widmngress bis
1945Stuttgart/Leipzig 2007).
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research projects. Also the wars in the countriésFormer
Yugoslavia in the 1990s and a general interestistoty created a
‘momentum’ for research in textbooks as a politicadl in identity
creation” Examples of this kind of initiatives are the EUSRO
Project by the Koérber-Stiftung, several projectsEiyROCLIO, the
European Association of History Educators, and Swutheast
European Joint History Project of the Center focdteiliation and
Democracy in Southeast Europe (CRDSEE) in Thestalbn

In Greece, the amount of research on textbooks aaise in
the second part of the 1970s, after the fall ofdblnels’ regime.
Teaching materials were criticized from a sociatayii and
educational point of view and a beginning was maoleform
collections of textbook§The political developments in the Balkans
in the 1990s also increased the interest in texibao Greece. For
instance, the Greek history professor Christina I&mi became
chair of the History Education Committee of the C3HE and edited
two volumes with comparative research on historpkisoof the
Balkan countries, published by this organizafidihe main criticism
of the researchers is that textbooks are manipelalihe conclusion
they usually draw is that Greek textbooks are, mgnany other
countries, nationalistic in nature. The narrativesgnts the history of
the Greek nation as continuity from ancient timesthe present,
while there is little attention for non-Greek higtoAnother common
conclusion is that the account of the neighboringntries in the
book is quite hostile. Especially the Turks are spreed as

> Koulouri, ‘Introduction’ .

® EUSTORY:_http://www.koerber-
stiftung.de/internationale_verstaendigung/eustd&y/ROCLIO:
www.euroclio.eyand Southeast European Joint History Project:
http://www.cdsee.org/jhp/index.htrfdccessed 31-08-08].

" Christina Koulouri, ‘Research on Greek textboaksurvey of current
trends’ inParadigm14 (1994).

8 Christina KoulouriTeaching the history of Southeastern Europe
(Thessaloniki 2001). Christina Koulouri (edJljo in the Balkans. The
politics of history educatiofirhessaloniki 2002).




13

‘barbarians’, whose ‘aggression’ has to be ‘foupktoically and
victoriously’ by the Greek3.

The second type of research on textbooks condistsholarly work
carried out by historians, anthropologists andaaientists. Since
the ‘linguistic turn’ scholars in these sciences aray try to find out
‘what actually happened’ in the past, but are mmcine interested in
the analysis of discourses, that are believed &oise power. The
historical discourse itself has become object cdeaech here.
Historical narratives as an instrument in natioildig have been
placed in a central position in many publicatiamshie constructivist
tradition that followed on Andersonsnagined communitieand
Hobsbawm’sinvented traditionsThe volumeHistorians as Nation-
Builders edited by Dennis Deletent and Harry Hanak, fetance, is
an example of this kind of work investigating theler of
historiography in the creation of natioisExamination of history
education is a more specific interpretation of g@me kind of
research.

Also the growing interest in the concept of ‘cotlee
memory’ plays a role and stimulates textbook redeain the late
1970s and early 1980s scholars in different diseégl rediscovered
memory as an object of studyThey fell back on the work of
Maurice Halbwachs in the 1920s, who is usually @ered to be the
first to employ the term ‘collective memory’. Althgh no consensus
exists on the exact meaning of the term, it alwa§ers to the image
of the past shared by a group, which is importantlie identity of
that specific group. The works of Pierre Nora aravib Lowenthal,
and Peter Novick have also inspired others foh&rtresearch into
the importance of history in identity formation.

° See for instance Efi Avdela, ‘The teaching of bligtin Greece’ in
Journal of Modern Greek Studié8 (2000) 239-253.

9D, Deletant and H. HanaKistorians as Nation-Builders; Central and
South-East Europ@_ondon 1988).

1 J.K. Olick and J. Robbins, ‘Social Memory Studiésom “Collective
Memory” to the Historical Sociology of Mnemonic etiges’ inAannual
Review of Sociolog®4 (1998) 107.
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Scholars active in this second type of researcheagn the
fact that history education and textbooks play anpnent role in
identity formation. However, which role they playaetly is subject
of discussion. The first position in this debatsuases that textbooks
are a tool in the top-down process of identity toga For instance,
nationalism researcher Ernest Gellner paid attentio the
socializing role of education: ‘At the base of thedern social order
stands not the executioner but the professor. Nmtgtiillotine, but
the (aptly namedyloctorate d’étatis the main tool and symbol of
state power. The monopoly of legitimate educatismnow more
important, more central than the monopoly of leggtie violence®?
The state thus uses history education in an attesrgpeate good and
obedient citizens.

In the international scholarly world James V. Wet$akes
this approach in his study into the developmentisfory textbooks
in the Soviet Union and post-communist Russia. Adiog to
Wertsch, the state is the most effective ‘activerdigin the creation
of collective memory, in which history educatiomyd an important
role. However, it is not the only agent in this g&ss, which causes a
discrepancy between collective memory and the iaffiecarrative of
history® In Greece, this position is defended by Maria Adawho
believes that Greek history education is used talyre docile and
submissive citizen¥. Very recently, Leda Glypsis followed Adamou
in this belief: ‘It is the state’s attempt to claite national pedigree in
the eyes of domestic elites and international plRy¢o justify
structures and practices and also reproduce areuthat is, in turn,
in itself supportive to this claint> A weak point of arguing that

12 Ernest GellnerNations and Nationalisr1983) 34.

13 James V. Wertschoices of Collective Rememberif2002).

1 M. Adamou,To ekraidevtié ohotnua oty vrpecio tov eOvikod
kparovg. H elAnviky mepintwon 1950-1976 [The educational system in
service of the nation state 1950-1978}hens 2002) 13. Cited in Leda
Glypsis, ‘Love, truth and national identity pregtions: recounting the
1919-1922 war in Greek school textbookslinternationale
Schulbuchforschung9 (2007) 106.

13 Glypsis, ‘Love, truth and national identity preptions’, 115.
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history textbooks are an instrument in the handthefstate is that
the concept of ‘the state’ remains vague.

A second position in the debate is a more comples it
argues that history textbooks can not be simply s&ean instrument
of indoctrination used by the state to teach petieofficial version
of history. One of the main representatives of tpwsition is
Christina Koulouri, in her bookDimensions idéologiques de
I'historicité en Gréce (1834-1914)She shows how the Greek
national narrative was developed and implemented siate-
monopolized textbooks in the decades precedingFire World
War. In this process, she sees the ‘manuel scolaoeme
représentatif de la société qui le prodtfit.According to this
position, history textbooks are a product of théirensociety that
produces them. In such an approach the discregaateyeen official
and collective memory as described by Wertsch besdmpossible.
A similar position is taken by Yannis Hamilakishis contributions
to the volumeThe Usable Past; Greek Metahistories which he
examines the role of Ancient Greece in nowadaygeitextbooks.
Hamilakis argues that the Greek national imagimatiad narrative
are grounded in social processes, in which it igficdlt to
distinguish between state and non-state initiatites

A third approach places national history textboaksthe
context of a globalizing world, in which commungieand
connections become more and more transnationaiaNgever and
Siep Stuurman, for instance, noticed that ‘in abglzing world,
politicians regarded history as a valuable instmimi bolster
national identity*® This development causes tension between
proponents of ‘old national canons’ and ‘new’ agmtres to history,
trying to integrate national history in an entadgleternational

18 Christina KoulouriDimensions idéologiques de I'historicité en Gréce
(1834-1914)Frankfurt am Main 1991) 495.

17K.S. Brown and Y. Hamilakis (editorsjhe Usable Past; Greek
Metahistorieq2003) 59.

'8 Siep Stuurman and Maria Grever, ‘Introduction: cdghons and new
histories’ in M. Grever and S. Stuurman (eB&yond the canon. History
for the twenty-first centurgBasingstoke 2007) 1-16.
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perspective. Heavy public ‘history wars’ are thesule of these
frictions. Antonis Liakos applied this very samepagach to the
Greek textbook controversy of 2006 and 2007 andvetahat it is
only one example of a more general trend of ‘caltwars centered
on history’, which have broken out in many courdtrigince the
1990s According to him, the dispute in Greece was a lclas
between academic historians, who attempt to dis&sso history
from the nation, and the national public spheregngtthe nationalist
history is still the dominant one.

This last way of approaching history textbooks igeay interesting
one. Globalization increased in the last decenhi#, education
remains mainly a matter organized on the natioeatll How do
these two things relate to each other? An analgkithe official
state-published Greek history textbooks for thenpry school and
lower secondary school from 1974 until 2007 carvigl® an answer
to this question. This period is interesting, siitogas one of Greek
integration into Europe, after the fall of the dictrship in 1974. The
two main political parties competing for power ime@ce since the
return to democracy are the center-right New Deamcrand the
socialist PASOK.

A sample of eight history textbooks is the basis tiwe
analysis. It consists of four textbooks for thetlsigrade of Greek
primary school Dimotiko) and four books for the third class of the
lower secondary school, the gymnasiugyihnasi. These books all
treat the history of modern times, which is mosgresting because
of the political sensibility of recent history. Menres of the period
described in these books are still alive and malitactors playing a
role in the historical narrative are often stilepent in society and
thus have their interests in the presentation dirtlpast in
schoolbooks. Both the primary school and the gymnasare

19 Antonis Liakos, ‘History Wars: notes from the felPaper at the Annual
Conference of the International Society for HistBigactics ‘Public Uses
of History’, 19-21 September 2007, Thessaloniki.
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obligatory in the Greek education system. The bdo&sided in the
sample are:

Primary school books:

Textbook 1:  E. Kafentzilotopio twv vewtépawv ypovewv. Tacn
2T dnuotixot [History of the modern times&lass
of primary school](Athens 1977).

Textbook 2:  N. Diamantopoulou and A. Kyriazopoul&nvixr
wotopio. TV Vewtépwv ypovawv. XT  onuotikov
[Greek history of modern times" rade of primary
school] (Athens 1985).

Textbook 3a: D. Aktypis, A. Velalidis,2ta vedtepa ypovio.
Iotopio. T onuotixod [IN modern times. History for
the 6" grade of primary school]Athens 1993).

Textbook 3b: D. Aktypis, A. Velalidis,2ta vedtepa ypovio.
Iotopio 2T onuotixod [IN modern times. History for
the 6" grade of primary schooljAthens 2007). 1997
revised edition of the previous book.

Textbook 4: M. Repousi, C. Andrecliza vedtepa kar ovdyypova
xpovia. Iotopia yia v XT  Anuotikod [In modern
and contemporary times. History for th& grade of
primary school](Athens 2008).

Gymnasium books:

Textbook 5:  Georgias P. KoulikourdiNewtepy Evpomaixn
otopia oo tov 15 ar. u. X. w¢ ofjuepa [Modern
European History from the 15th century until today]
(Athens 1975).

Textbook 6: V. Kremmydas,Iotopia vedtepy — obyypov.
Elnyvikiy kar  Evpomoixyp [Greek and European
modern and contemporary historfAthens 1984).

Textbook 7: V. VI. Sfyroera,lotopia vedtepny war odyypovy
[Modern and contemporary historgAthens 1991).
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Textbook 8: E. Louvi and D. XfaraSVedrepn wou ovyypovn
1otopia [Modern and contemporary historyAthens
2007).

The aim of the analysis is to find out whether tloatents of these
books have changed over time or not and if thera islationship
between Greek and international political developimeand the
contents of the books. In the first chapter it vii## set out why
history education is a complex business in whicliedént fields

come together. This can even lead to serious ocas@s of
national importance: ‘history wars’. Conservativaditional and

progressive revisionist camps publicly fight ovéie tcontents of
history books in these wars. The textbook contreywen 2006 and
2007 in Greece was such a history war. The prooédextbook

renewal in Greece since 1974 is discussed in thensechapter.
Who is responsible for the eight official, statebfished history
textbooks during this period? Does a relation betw#he character
of the books and the political party in power exi$he contents of
the textbooks are analyzed in the third chaptethdse a correlation
between political developments in Greece and abraad the

contents of Greek history textbooks? The presemtatf four

politically sensitive historical matters in the tiesxok throughout the
years will be analyzed here.
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Chapter 1

History Wars

Several public quarrels over history textbooks haeen fought out
in different countries during the last decerfii@hese controversies
were all about the interpretation of national higtoHistory
education is an effective way of passing on a $igeeiay of
remembering the past to a next generation. Creatinghared
knowledge, history education is an important pdrthistorical
culture, defined by Kees Ribbens as:

‘(...) the material and immaterial traces of the past
references to the past, and the ways in which iddals and
groups in society relate to the past.’

All references made to the past in memorials, musgucomic
books, movies, historical websites, etcetera, ané pf historical
culture? Historical culture defines where people see théraseand
their ancestors in historical developments, bub albo they see as
their ancestors. It is thus an important factorthe creation of

% For instance: ‘Textbook wars; Slovakia’s histaryThe Economist29-
03-2008) 37. ‘Huge Japan protest over textboBBC News websitR9-
09-07) [http://news.bbc.co.uk/2/hi/asia-pacific/0335.stm accessed 31-
08-08].

! Kees Ribbens, “Another Brick in the Wall.” Hisfoal Culture and
History Teaching’ in M. Grever and S. Stuurman Jd8eyond the Canon.
History for the Twenty-First CentuiBasingstoke 2007) 64.

22 Antonis Liakos, ‘History Wars'. Ribbens, ‘Anotherick in the wall’. M.
Grever and S. Stuurman, ‘Introduction: Old canams @ew histories’ in M.
Grever and S. Stuurman (edBgyond the Canon. History for the Twenty-
First Century(Basingstoke 2007) 1-16.
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identity. Therefore, history education is subjettpolitical debate
and the discourse on history education is an iategart of the
political discourse, which is broader than onlylipanent. Like in all
political discussions, different camps can alsaisénguished in the
discussion on how to look to the past. The mainpsatrere are, on
the one hand, people supporting multiculturalism d an
internationalization, and, on the other hand, theremnationalist
group of people. Friction between the two sideseauwguarrels over
the meaning and right interpretation of history.weéwer, there is
another factor that complicates the discussion istofty textbooks:
the contrast between professional historiography aopular
historical culture. The relation between these fietals has changed
over the past decennia. The two fields, each vgtltown dynamics,
come together in history education. History waights over the
interpretation of national history, are the resaft this double
oppositior?® The controversy in Greece over the history texioo
the sixth grade of primary school was such a hysiar.

Professional history writing developed in closeatienship with the
nation-state during the nineteenth century, the @fgeationalism.
The first historians were dependent on the stateatso identified
with it, which transformed them into ‘apologists tbe nation-state’.
They reacted against the universalism of the Etdigiment and
searched for the origins of their nation. Histosiaim different

countries all emphasized the uniqueness and suipeiad their own

nations>* They constructed continuities throughout time et to

appoint the foundational dates of their nationttove the self-evident
existence and oldrigins of it. The idea was that the further thetso
of the nation could be traced back, the more ingmrand worthy
the nation was. Historiography thus served to ilmgge the nation-
state as a natural unity and intended to show Wwhytn nation was
superior to other nations, which served as cowusnample to fund

2 Grever and Stuurman, ‘Introduction’. Liakos, ‘Hisf wars’. S.
Macintyre, The history warg2004).

24 Stefan BergefThe search for normality. National identity andthiical
consciousness in Germany since 1898w York and Oxford 2002) 8.
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this claim. The foundations on which the claim apsriority was
based differed in all countries. For instance, Garnand lItalian
historians put emphasis on cultural supremacy af tmations, while
the English and French underlined continuity inirthgolitical
systemg?®

History used to be political history for a long &m
Statesmen, national heroes, established politicitutions, and the
power struggle between states or between partiédeimation-states
played a central role in these political histoffeSources from state
archives were used to support the narrative, lsdg ge claim of
objectivity that characterized early professiondstdriography.
Historians were supposed to reconstruct ‘the past'to find out
‘wie es eigentlich geweser®Dbjectivity as opposed to subjectivity
was what historians were striving to; they triedaball to write the
final work on historical events.

Political historiography with its central place fibre nation-
state and claim to objective presentation remaith@thinant for a
long time. However, during the last decennia hisgmaphy has
undergone some important changes and proved t@rfyedynamic.
In the first place, national narratives were slowlyralized since
1945. The horrors of the war had made clear whad Iiationalism
could lead to and almost everywhere in Western jruttaistorians
recognized the need provide a less nationalist \wavhistory. No
wonder why countries with a national socialist pist Germany
and Italy were frontrunners producing pluralisttbies?’ Besides
that, also the rise of new schools in historiogyaphd the decline of
political historiography drew the attention awaynfr the nation-
state. Influenced by the American scientific method economics,
sociology, and political sciences the interestdnia and economic

% 3. Berger, M. Donovan and K. Passmore, ‘Apolofpeshe nation-state
in Western Europe since 1800’ in S. Berger, M. D@mand K. Passmore
(ed.),Writing national histories. Western Europe sin@®@(London 1999)
3-14.

%6 Remieg Aerts, ‘De uilen van Lyotard; over postmmime en politieke

geschiedenis’ ilex tempore — Verleden Tijdschi#b/3 (2006) 204.

*" Berger, Donovan and Passmore, ‘Apologies for #ten-state’, 11.
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history began to grow, especially since the 1968 meant a shift
of attention from political activity towards socieircumstances and
everyday life. Political history became even morargmalized
under influence of the FrendinnalesSchool. The democratization
of the notion culture in the 1980s and 1990s madernpatible with
the existing social history, which also has an ®eyesvery-day-life,
as opposed to high-politics. Since this ‘culturaint the popularity
of cultural history is growing.

More recently, political history makes a come bdak,in an
adapted form. The notion of politics has broadeaad came to
include political culture, which consists among#tens of political
discourses, political customs, and extraparliamgntaction®
Because of the globalization and the emergencerasismhational
organizations like the United Nations and the EgewpUnion, the
concept of the nation is not always satisfactorynaore for
historians. Some of them look for ways to descrit@snational
realities through historical comparison, politicédansfers and
histoire croiséeapproache®’

Secondly, the claim on the absolute truth was atraed by
historians under influence of postmodern thought @esire for and
possibility of knowing the truth has been abandométte the
‘linguistic turn’ in the philosophy of science andarrativism’ is
gaining support since the 1980s. The linguistilntahanged the
relationship between identifier and the identifiadhile in the
positivist approach language refers to an absobiecept, an
unquestionable reality, in the postmodernist urtdeing of
language, the reality only exists because it isrrefl to by language.

8 perts, ‘De uilen van Lyotard’, 203-25.

2 H. Kaelble, ‘Die Debatte tber Vergleich und Tramsind was jetzt?’ in
H-Soz-u-Kult08.02.2005 [http://hsozkult.geschichte.hu-
berlin.de/forum/id=574&type=diskussioneaccessed 21-07-2008]. H. te
Velde, ‘Political Transfer. An introduction’ iBuropean review of history
12/2 (2005) 205-221. J. Kocka, ‘Comparison and bdym History and
Theory42 (2003) 39-44. M. Werner and B. Zimmerman, ‘Bayo
comparison. Histoire croisée and the challengefiéxivity’ in History and
Theory45 (2006) 30-50.
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Language thus creates a reality. It assumes thaty evistorian
creates, instead of ‘recreates’, a composed starypPa past chaos
of historical facts. A historian composes a coesisharrative out of
a past reality, which has no direction or intrinsiennections®
Where historians in the positivist tradition trigmfind the objective
truth, historians come to believe more and more ttiay write just
one of the possible views on history, while there many more
possibilities, which are no less ‘right’ or ‘wrongDbjectivism has
thus now been opposed to relativism and openingseussion is
often considered more important than writing theaffiversion of
history by historians nowadays.

Popular historical culture is quite another disseuit has its
own specific dynamics and activity and reacts d#ifiily on the
developments in the modern world like globalizationgration, and
multiculturalism. While historiography for the gteapart followed
these evolvements, popular historical culture setenaslarge extend
to retain, or even to revert to, the nation asnost important unit in
remembrance. In a time of European integration thedgrowth of
the European Union, many people and politicianssictam their
nation and national identity to be under thféaome observers
argue that, as a counter reaction to globalizatiand
internationalization, national identity is more amdre emphasized.
A good example of this development is the elecbbithe greatest
person in national history as it took place regentli several
countries, but also the foundation of a nationatdny museum in
2006 and the installation of a committee to develomtional history
canon, both in the NetherlantfsSo, the nation, as an essentialist
unity, remains the central point of reference ia field of popular
historical culture. This essentialism is charaeteg historical
culture; people want to know where they are coniogn and the
relativism of philosophy of history does not cobtiie to that aim.
Also the daily press is not interested in the ujghical foundations

%0 Aerts, ‘De uilen van Lyotard’, 208-9.
%1 Berger, Donovan and Passmore, ‘Apologies for #ien-state’ 3.
%2 Grever and Stuurman, ‘Introduction’, 2.
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of historiography and research activities of histas, but rather sees
historians as representing historical sources, whgtations can
decorate news items.

The renewals in professional historiography meegtupar historical
culture in the field of history education. The ceryence of these
two opposed approaches, combined with the politidaision
between conservative nationalists and progressivee$, causes
friction and leads to public history wars over whiaterpretation of
history must be taught to the next generation. Tweoy well
documented contests over the content of historyoles are those
battled out in Australia and the United StatesAlistralia, a dispute
over textbooks was part of a real Australidistorikerstreit Two
groups had been fighting since the 1980’s overvibg to look to
Australian history. One of the main points of disgion was whether
the arrival of Europeans in Australia had to béecbhn ‘invasion’ or
‘settlement’. The word ‘invasion’ had been used the school
curriculum, which led to an attack from conservasivand
neoconservatives in the early 1990s. They accusedrgssive
circles of political correctness and argued forngeproud of the
nation’s history instead of feeling guilty of ifThis led to a public
discussion which was closely covered by the me@imnges were
made in the curriculum after state elections anel thange of
government?

Another controversy took place in the United Staek994,
when the National History Standards were releas#ith outlined
targets of history education amntained guidelines and teaching
suggestions for history teachers in secondary eiduca The
National History Standards were innovative in these that they did
not see history as a set account of the past,apiemras an ongoing
debate. They ‘encouraged students not only to ifettte who,
what, where, and when of the past but also,” axtimeposers put it,

% Macintyre, The history wars1-14.
% Anna Clark, ‘What do they teach our children?SinMacintyre,The
history wars(2004) 171-190.
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‘to shape such raw evidence into patterns of mgaaimd thereby
make sense of history?’ History had to be discussed rather than
learned by heart. The standards were heavily izgtit by
conservatives for being too politically correct gadviding too dark
a view on American history. They were attackeddii-show hosts
because, from a conservative point of view, themnated national
heroes as George Washington and victimized miestlt the end,
the National History Standards were dismis8ed.

A generalizing comparison shows that two camps flan
observed in the different history wars. They hawenes shared
characteristics. The camp of the traditionalists, tbe one hand,
advocates a kind of history education in whichrihéon remains an
unquestioned unit and which instills a proud anttigigc feeling.
History education teaches children to love theuntoy and national
pride is the central theme in it. It provides anagm of a
homogeneous people living in a stable nationalespax there is no
or only a very limited place for critical notes ¢ime own nation.
Central to this way of teaching history, when itmms to
methodology, is the memorization of important histl facts and
national heroes. In short, this camp advocatedianad narrative, to
be learned by heart. The revisionists, on the otteard, dismiss
national history as satisfactory in times of glabation,
multiculturalism and migration. They advocate ador@nd inclusive
view on the past, an entangled history which lidkselopments in
different countries to each other. Instead of gpattiots this camp
wants to educate critical citizens, which are dblgidge competing
versions of history in a critical way. That is, they argue, of great
importance in nowadays complex society. The meratiom of fact
is less important for the revisionists; developigritical skills by
using a variety of historical sources is what theymote.

Another similarity in all history wars is that mas®dia and
politicians play an important role. The media cotle conduct of

% Gary B. Nash, Charlotte Crabtree, and Ross E. Distory on trial:
culture wars and the teaching of the pésew York 2000) 191.
% Nash, Crabtree, Dunhiistory on trial, 188-193.
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politicians, while politicians make use of the nadh profile them
selves in the debate on schoolbooks. History wegsnat only an
ideological struggle; contests over history tex#tsoare also a
political strategy”’

The controversy in Greece in 2006 and 2007, causedthe
publication of Maria Repousi’'s history book in MaAr@006, was
such a history war. Traditional, nationalist foréesght successfully
against the introduction of the new textbook, adpet of the
revisionist camp.

Like in other countries, professional historians Gmeece
created a national narrative based upon historiastumptions
during the nineteenth and twentieth centuries. iBgrio legitimize
the newly established state, a narrative that érheek the origins of
the Greek nation was created and an unbroken ciiytibetween
Ancient Greece and contemporary Greeks was compoBed
narrative of unbroken continuity and unity of the2€k nation during
Antiquity, the Byzantine times, Ottoman occupatamd the Greek
state that was founded after the national resuoreat the revolution
was created step by step and completed in theeofithe twentieth
century®

Emphasizing this continuity remained an importagdtdire
of Greek history writing for a long time. The chasgntroduced in
Western European historiography after the SeconddMWvar, did
not take place in Greece. Up to 1974, most hisibrrks written
in Greece were mainly descriptive in nature andofedéd the
nationalist tradition of unbroken continuity, dabarg ideologically
insensitive issue¥. Greek historiography did not adopt new
approaches but kept on being devoted to the olcheranHowever,
Greek historians abroad, mainly in France and Ewgleearned new
ways of writing history and adopted the new methogies and

37 Clark, ‘What do they teach our children?’, 182.

¥ Richard Clogg, ‘The Greeks and their past’ in Rlddant and H. Hannak
(ed.),Historians as nation-builderd_ondon 1988) 15-31.

% Alexander Kitroeff, ‘Continuity and change in centporary Greek
historiography’ inEuropean history quarterl§9/1 (1989) 274.
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philosophies of history. These émigré historiarsy@tl an important
role in introducing new historiographical methodsGreece itself
after the fall of the junta in 1974 The influence from abroad meant
a revolution in Greek historiography and broughmdre in line with
international standards. In the first place, pcditihistory based on
state archive documents was pushed aside by duwstaly, which
came up in the years after the junta. The so-caltdaol of social
‘New History’ categorized itself as a social scienand was
interested in the average person and society asote{V This new
focus and a growing number of comparative studiesnha shift
away from the nation-state, although there aré atihumber of
research institutions that did not do away with thaditionalist
political and diplomatic histor{’. Also postmodern thought found
ground and Greek historians started questioningitipes in
historiography*®

In Greek popular historical culture, on the othandh, none
of these developments took place. History plays extremely
important role in the country’s popular culture. dtumore than in
Western European countries, national identity ireése is based
upon historical legacy; upon the perceived diretation between
ancient and modern Greeks. Consequently, histocpnisidered an
area open not only to academic historians, but @smurnalists,
politicians, and activists. The line between ursigrhistorians and
those outside the university is unclear. Especiallyring the
turbulence of the 1990s mass media became a raglifdrce to
promote national history. While the main Greek drisl journals
remained outside nationalist reasoning, referet@wastional history
in the popular historical discourse increased iis theriod and

40 Kitroeff, ‘Continuity and change’, 272.

“1 Antonis Liakos, ‘Modern Greek Historiography (192@00). The era of
transition from dictatorship to democracy’ in Ulfiinbaer (ed.),
(Re)Writing History. Historiography in Southeast Bpe after Socialism
(Minster 2004) 362-4.

“2 Kitroeff, ‘Continuity and change’, 281.

“3 Liakos, ‘History wars’.
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became a powerful communication instrument in thaional
political discoursé* As Antonis Liakos explains:

‘The ethnic community sets boundaries for histdrica
discourse in a succession of crises, where twoesepn$
history are in opposition. In Greece, there hasledong
series of such crises since last century, wherptitdic has
been confronted with conflicting historical integpations*®

The 2006-2007 history textbook war was the heavdsthese
crises’® The author, Maria Repousi, and her authors’ teaforiged
to the camp of the revisionists. The ideology @& tiook aimed to
offer a multi-perspective and inclusive view ontbig. It introduced
some innovations in pedagogical and historiograpgtecspective
compared to its predecessors by presenting shtetgs with a
comparative and critical approach, instead of longxts to be
memorized and repeated. Secondly, the team wamigebid the use
of politically sensitive stereotypes and nationaftims and bring the
book more in line with professional historiograptig happened in
other history wars, the attempt to renewal in thirection was met
with strong criticism from the more traditional gan©ne of the first
public criticizers of the textbook was the Archlmphof Athens and
Greece, Christodoulos, whentilated his discontent with the book
in the beginning of September 2006. According tm,hthe new
textbook did not pay enough attention to the Greekolution, the
Catastrophe of Minor Asia, and the role of the chun the Greek
Revolution was not enough emphasized. ‘We have got
objections. A special committee of the Church exawithe voids
and weaknesses and very soon we will address tmistki, he

4 Liakos, ‘Modern Greek historiography’, 353-4.

“5 Liakos, ‘Modern Greek historiography’, 353-4.

“% See for descriptions of the Greek history warkbi ‘History wars’.
Maria Repousi, ‘New History Textbooks in GreeceeThronicle of an
ideological war on the national past’
[http://users.auth.gr/~marrep/html/intro/articlesid®620History%20Books
%20in%20Greece.pdéccessed 21-07-2008].
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said? The New Democracy Minister of Education, Maria
Giannakou, replied that ‘the books are not goingbé& changed
because one or another wants that to hagfdme books were still
in the evaluation phase at that moment.

Opponents of the textbook, in the meantime, gather
virtually on the website www.antivaro.gr, whichdsscribed by its
webmasters as a forum for discussion on Greekmedtissues. The
new textbook controversy became one of the mosmiment of
these national issues in the second half of 2006 2007. The
website published a first critical article abous thew history book in
March 2006, written by a history teacher who visige seminaf?
Later on, the website offered the possibility tgnsa petition against
the book and collected more than 9000 online sigaat’

The criticism intensified in the end of 2006 andtoued
until the general election on 16 September 2007 idvRRepousi and
her author’s team were accused of downplayingdheof the Greek
Orthodox Church during the Greek Revolution, pamta too black
picture of Greek history by dropping or underratitige role of
national heroes and self-sacrifice for the Greekiona de-
Hellinization and serving foreign interests and sdnation to
political conjuncture dictated by a Greek-Turkiskétahte by

47 ‘Evotaoeig yo ta véa oyokd Piphia éxer n ExkAnoio’ [The church has
objections against the new schoolbookslgr News(12-09-06)
[http://www.in.gr/news/article.asp?IngEntitylD=7378 accessed 21-07-
2008].

8 ‘Evotboeig pmopei vo vrapyovv, to Biio dev odddlovv, dntmoe
vrovpydc IMaudeiog’ [There may be objections, the books do not change
said the Minister of Educationy.gr News(14-9-06)
[http://www.in.gr/news/article.asp?IngEntitylD=738% accessed 21-07-
2008].

49 Antivaro website,
http://www.antibaro.gr/index.php?option=com_congamnew=article&id=7
2:antidraseis&catid=63:text&Itemid=109, accessed2108.

%0 List of subscribers: http://palio.antibaro.gr/upafgntes.phpaccessed
21-07-2008.
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presenting a rosy image of the TurksArchbishop Christodoulos
fueled the controversy in a speech at the Uniweddisthens:

‘How can you show the children an impure historyng

European Authorities must not renounce what we \Aftey

shouldn’t we, the Greeks, honor the richness offagtory?’

‘We have history and tradition and it is a crimeestreme
betrayal trying to abolish these things for whialr ¢athers
fought. (...) The national consciousness is inflicked those
responsible for it are seriously endangering th&onal

characteristics. We are about to sacrifice evemgthihe
progressive forces tell us to dd.’

With the elections upcoming, Christodoulos soon gqiport from
nationalist political parties. One of the most pioemt amongst them
was the Member of Parliament Papathemelis, who flustded a
new political rightwing party and cooperated inlanent with New
Democracy. Papathemelis asked the Minister Giannak@anuary
to withdraw the controversial textbook, becausshiould contain
‘historical inaccuracies® Also the rightwing party LAOS and the
communists of the KKE, who said that the book prtedd=uropean
capitalism, wanted the book to be withdrawn. Thiothg press, also
some academics chose the nationalist side in tha&teleFor instance,
Constantinos Romanos, professor of philosophyeathiversity of
the Aegean, commented that the book “limits thee@revolution to
a few lines and just mentions the names of a fedes without any

1 M. Repousi, ‘Politics question history educatibebates on Greek
History textbooks’, Paper presented to the Intéonat Conference of
ISHD in Tallinn, 27-30 September 2006.

*2@uoiec 610 Popd TS EMVoToVpKIKiC eiriac [Sacrifices on the altar of
Greek-Turkish friendship]in.gr News(23-01-07).

*3 Manos Charalambakig] tovvékov: «Agv amoovpeton to Birio Iotopioag
™m¢ 2T  Anpotikov»’ [Giannakou: The book for the sixth grade willt o
withdrawn], TA NEA Onling29-01-2007)
[http://www.tanea.gr/default.asp?pid=2&ct=1&artids00, accessed 21-07-
08].
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special reference to what they did.Opponents compared the book
to another history textbook, which was publishedthyy Center for
Democracy and Reconciliation of Southeast Eurog2R8EE) and
edited by Christina Koulouri. This book compriseddidional

teaching materials, intended to be used in all tesn of

Southeastern Europe, and funded, amongst other§)NYP, the
Open Society Foundation and USAID. The Greek lagguedition
was presented on th& 6f November 2008° Like Repousi’s book,
this one was also accused to be an instrumentteffénence by
foreign powers in Greek affairs.

On the other hand, Maria Repousi's book got suppor
parliament from the biggest party in the oppositRARSOK, and the
leftist party ARIS, which wanted the book to beradfuced without
any changes. Another leftwing party, SYRIZA, onlamed some
minor changes based on scientific knowletfgé considerable
group of around 500 academics signed a petitiosujpport of the
new textbook and protested against a possible veithal>’ This
group also wrote opinion articles in the newspapgis commented
in TV-shows on the issue. Spokesmen of this growgrew for
example, professor of modern history at the Unitersf Athens
Thanos Veremis and emeritus history professor \gasiemmydas.

* ‘History book divides opinion’Kathimerini Newspaper English edition
(6-3-07)

[http://www.ekathimerini.com/4dcgi/ w_articles pgals 100012 06/03/20
07_80873accessed 21-07-2008].

°> CDRSEE website, http://www.cdsee.org/jhp/actisitigreece.html
accessed 20-6-07.

*% Giannis ProtonotariouH Apiotepd kot o ipiio g Iotopiac’ [The left
and the history textbook],A NEA Onling10-4-07) [http://ta-
nea.dolnet.gr/Article.aspx?d=20070410&nid=3903 #cressed 21-07-
2008].

7 Exnondevtikoi {nrovv va unv anocvpbei to Piprio Iotopiog e St
Anpoticov’ [Teachers ask not to withdraw the history bodk]gr News
(23-02-07) [http://www.in.gr/news/article.asp?IngiBriD=781780Q
accesses 21-07-08].
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Under increasing pressure, Giannakou'’s reply todileate
in parliament and the media was that, in her opinithe book
needed some changes, but complete withdrawal dbdabk was not
an optiort? ‘You can not write all the truths on 150 pagese Book
has imperfections and we are going to do what ¢essary, but | am
not going to withdraw another book like it happemnethe past with
schoolbooks which contained obvious inaccuracieShe asked the
Academy of Athens, an institution aiming to advaitbe cultivation
and advancement of the Sciences, Humanities angl A&its, the
conduct of scientific research and study, and tfier of learned
advices to the state in these ar&asd evaluate the book and come
up with recommendations. Maria Repousi and her cuers
considered the Academy an inadequate institutionat@lyze
schoolbook$! However, the conservative Academy of Athens found
‘serious omissions’ in the book and came up withpdints to be
changed? ‘The very same authors’ team recognizes that it is
necessary to make some improvements. It has thetdgadd pages
and then we are not going to have any problem’ |agxgd the
minister after a meeting on the issue with Primeniser

%8 Charalambakis [ovvakov: «Agv amoovpeton o Bifrio Iotopiag e T
Anpotikov»’ [Giannakou: The book for the sixth grade willt e
withdrawn], TA NEA Onling29-01-2007).

59 ‘ Artdvinon [avvdxov otig evotdoelg g Exkinoiog yio v Iotopia tng
>t Anpoticov’ [Answer Giannakou on objections of the Churchilom
history book],In.gr News(26-01-07)
[http://www.in.gr/news/article.asp?IngEntityl D=7 784} accessed 21-
0708].

0 Website Academy of Athens,
http://www.academyofathens.gr/echome.asp?lange@essed 20-6-07.
®1 Maria Repousi, ‘New history textbooks in Greece’.

62« ZoBapéc muporeipec» Prémet n Akadnpio AOnvav oto Pirio Iotopiag
™mg Zt' Anpotikod’ [The Academy of Athens sees ‘serious omissionghie
history book],In.gr News(22-03-07)
[http://www.in.gr/news/article.asp?IngEntitylD=78% accessed 21-07-
08].
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Konstantinos Karamalis in April 2067.The authors’ team indeed
made some changes to the first edition of the baitkout changing
the underlying philosophy of it. These changes weagle with the
agreement of the authors’ team, Minister Giannakand the
Pedagogical Institut¥.In the end of July the minister repeated that
the case of the textbook was ‘on the right way’.

In the mean time however, the date of the electwns
coming closer and not all parties involved in thextbook
controversy were satisfied with the changes madehdotextbook.
Papathemelis, for instance, called the book inlavieed debate
between several party leaders still ‘nor teachatie corrigible’, and
stated that complete withdrawal was the only sotuth his view?®
The history war ended with the installation of tiwv government
after the elections. The new Minister of Educateomd Religion in
this New Democracy government, Evripidis Styliasjdannounced
the withdrawal of the book on 25 September 200 Aok that had
been in use in the previous years was reissuednatihe meantime,
the Ministry of Education proclaimed to issue a niemder to find an
author for a completely new bo8kChristodoulos reacted delighted.

®3 Dionysis NasopoulosBtjuo prpa voxmpoty ot Agid tov Kopiov’
[Step by step receding to the rightlh NEA Onling05-04-07)
[http://www.tanea.gr/default.asp?pid=2&ct=1&artids608 accessed 31-
08-08].

% Dionysis NasopoulosMéypt tov Kapopavii éptacay ot S10pddoeic 6to
BiArio g Iotopiag’ [The improvements in the history book arrivedtap
Karamanlis],TA NEA Onling02-08-07)
[http://www.tanea.gr/default.asp?pid=2&ct=1&artid288Q accessed 31-
08-08].

85 ¥ oprakéd onpeio Yo va givon £rowo to Pirio g Iotopioc’ [Minor
point before the history book is readyA NEA Onling26-07-07)
[http://www.tanea.gr/default.asp?pid=2&ct=1&artide&¥ § accessed 21-
07-08].

86 ¢3¢ oprokd onpeio yuo va ivan étowpo to Piprio g Iotopiag’ [Minor
point before the history book is readyA NEA Onling26-07-07).

®" Marny PapamataiouTb 0pikep g Iotopiac’ [The history thriller], To
Vima Online(30/09/2007)
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PASOK’s reaction on the other hand was that Kardisamad
handled ‘for political benefits, without taking intaccount the
responsibilities towards the next generatfriThe withdrawal was
the end of the Greek fight over the new textbobkvds lost by the
progressive forces striving for renewal. The Chigdssaults, the
support from nationalist politicians in a time gfaoming elections,
and close media coverage turned out to be fatalhiEomew history
textbook for the sixth grade of elementary school.

[http://tovima.dolnet.gr/print_article.php?e=B&f=1B8&m=A40&aa=4
accessed 21-07-08].

%8 ‘Bokéc amd v avtimoditevon, ucavoroinon and v ExkAnoio yu to
t€hog Tov Bipriov’ [Shots from the opposition, satisfaction by thieugch
for the end of the bookln.gr News(25-09-07)
[http://www.in.gr/news/article.asp?IngEntitylD=83%7 accessed 31-08-
08].




Chapter 2

Greek history textbooks
since 1974

It became clear that discussions on the way histangt be taught
are integrally part of the political discourse. Attee processes of
textbook production and of textbook withdrawal alpolitical
processes? How are textbooks produced and whespemsible for
them? Examination of the eight official Greek tendks shows that
these processes are indeed political ones andthkeaR006-2007
history war was not the first textbook controversy.

A look to the institutional setting is the firstept of the
analysis. The educational structure that existaytdd Greece dates
back from the post-dictatorship period. After th# of the dictator’s
regime in 1974tiwas generally felthat the educational system was in
need of a thorough reform. The first democraticalgcted New
Democracy government of Konstantinos Karamanlissides
purging the educational service from junta collabars, introduced
a new education law in 1976. The law discardedkttbarevousa
purified Greek language and introduced dimotiki, popular Greek
language in primary and secondary schools. It essablished a new
educational structure, in which the former six-yggmnasium was
replaced by a gymnasium of three grades and a yesuin, also
consisting of three grades. So, from the schoot ¥8@6-1977 on,
the Greek educational system consisted of a compuidementary
school (ages 6-12), a compulsory lower secondahod¢ the
gymnasium (ages 12-15), and a higher secondarykdhe lyceum
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(ages 15-18).The lyceum is not compulsory but in practice attsh
by almost all pupils. This system still exists tpda

The 1975 founded Center for Educational Studies land
Service Training (KEME) was given a great respadiigibin
implementing the new education law. It was chargiti the tasks
to develop and modernize the school curricula, megain-service
training for teachers of the primary and secondsclgool levels,
conduct educational research and prepare new tkdbolt is
responsible for the production of educational makerfor both
primary and secondary education in Greece, whioh state-
published. The institution coordinates the writioigtextbooks and
subsequently orders the National Office for Pulilicaof Textbooks
to print the book, after which it is distributedpapils free of charge.
The institute operates under direction of the Minsif Education
and Religious AffairsKEME was renamed in 1985 and is since than
called Pedagogical Institute.

Official school curricula are recorded in so-calkethlytical
programs, which are produced by the consultantsthadstaff of
KEME/Pedagogical Institute. They are based on #otigraphic
bibliography, but ‘tradition is also taken into acet'® The first
post-junta analytical program was drawn up by tsgitute in 1977.
This program sets out the aims and methods ofrigiseaching. A
distinction between two goals can be made. In ting place,
children have to be taught the ‘historical truth’arder to cultivate
‘proper’ historical thinking. Secondly, history exhtion must
contribute to national edification by stressing ttuntinuity of the
Greek people through history and the influence bfitianity on
their historical patf. The analytical program is very detailed and
nominates the topics to be addressed in the tektbdor the

! Andreas M. Kazamias, ‘The politics of educatiordbrm in Greece: law
309/1976’ inComparative education revie2?/ 1 (1978) 21-45.

2 Kazamias, ‘The politics of educational reform’, 39

% Interview by telephone with the secretary of MapBgregoriou, 27-06-
2008.

* Efi Avdela, Iotopia kai ayoisio [History and schodl(Athens 1998) 24.

® Avdela,lotopia kai oyolsio [History and schod) 24-25.
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different grades. It prescribes the teaching ofe&maythology in the
third grade of elementary school, Greek Antiquitynfi pre-historic
times to the Roman era in the fourth grade, medli@story from the
recognition of Christianity until 1453 in the fiftprade and in the
sixth grade the history of modern times until tlegent. The same
periods — Antiquity, Medieval or Byzantine historgnd Modern
Times — are repeated in both the three classdseafy{tmnasium and
the Lyceum aliké. The analytical program has not been changed
significantly ever since 1977. Any changes thateh&een made
were all under the responsibility of the KEME/Peaigigal Institute.
At KEME/Pedagogical Institute, two separate comamitt
have been coordinating history education in primemy secondary
education. The first committee is responsible fistdny textbooks
for the different grades of the primary school. SThommittee was
first headed by Dionisios Melas, who was succeeogdoannis
Papagrigoriod.The last one said about the goals of history eitrca
in primary school: ‘Is it nationalist to love yowountry and
traditions? The aim is to instill love of countrych a national
conscience® This phrase illustrates the way he thinks abositohy
education: it has to promote a patriotic feeling. His opinion,
children in the last class of primary school ar@ young for critical
thinking exercises. Papagrigoriou thus belong&eocamp of people
with a traditional approach to history educationsecond committee
is responsible for history classes in the gymnasamd Lyceum.
Fanouris K. Voros had been responsible at KEMEbherRedagogical
Institute for the textbooks in secondary educatisimce the
foundation of the institution in 1975In Voros’ opinion, ‘history is
impartial. And it is not pedagogically correct nmtionally desirable

® Triantafyllos Petridis and Maria Zografaki, ‘Greein C. Koulouri,Clio
in the Balkans. The politics of history educat{@hessaloniki 2002) 487-
94.

" Interview by telephone with the secretary of MapBgregoriou, 27-06-
2008.

8 Gilson, ‘Battle royal over history bookAthens New§23-03-07).

° Biography on the website of Mr. Voros [http://wwros.gr/bio.htm|
accessed 28-08-08].
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to load teaching with emotion or ideological cafgyi*® Indeed,
history textbooks for secondary education presestoty in general
in a more distanced way. The writing process oflést book was
coordinated by Anastasia Kykini-Koutoula.

Although Voros expressed that he ‘never felt urmiditical
pressuré’ and Papagrigoriou said that ‘no one outside the
Pedagogical Institute can influence the textbakghe institution is
clearly not independent from politics. One of tleetbook authors
said that the institute ‘does what the minister twali Researcher
Efi Avdela concluded that this institute is a polt institution that
changes every time a new government comes to pdwEhne
selection of textbook authors, for instance, usedé a political
procedure for a long time. Authors were directlested and
appointed by the Minister of Education. Only foe tlast generation
of textbooks the procedure has changed, since i@rtere selected
via a public tender. Indeed, the introduction antdhevawal of
history textbooks are political decisions. This drees clear by
examining the process of the development of theessive modern
history textbooks for the last classes of elemgnszhool and the
gymnasium since the Greek return to democracy 19

Four different textbooks have been introducedtlfier sixth
grade of primary school in the post-dictatorshipiqgee and another
four books for the third class of the gymnasiunm8mf these books
are very traditional and nationalist in nature. €&ghare written by
revisionists. Striking is that the two most reviggi books were both
withdrawn for political reasons. These books wédre gymnasium
book written by Vassilis Kremmydas, in use from 498 1991, and,
of course, Maria Repousi’s primary school book.

1%\/oros cited in Hamilakis, ‘Learn History’, 57.

' Voros cited in Hamilakis, ‘Learn History’, 59.

12 Interview by telephone with the secretary of MapBgrigoriou, 27-06-
2008.

13 Mr. Kremmydas by e-mail, 14-05-2008.

4 Avdela, lotopio kau ayoieio [History and schod) 26.
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History textbooks for the primary school

Despite the craving for educational renewal atterfall of the junta,
the first history textbook on modern history inrpairy education
after 1974 was a very traditional one. It was aistgrg book,
published before the foundation of KEME, and writtby E.
Kafentzi’® Its 118 pages (title pages and table of conterttiged)
are almost entirely about Greek history, which iespnted pretty
one-sided. The book mainly contains texts, compfeatewith some
gquestions at the end of each chapter. It has biéed into three
parts: 35 pages describe the period of Ottoman kN
(‘Tourkokratia’ in Greek), 62 pages are on the @reevolution, and
22 pages on the period of the ‘free Greek stateé ook contains a
very limited number of images, maps, photographd,@intings.

The first book based upon the new analytical @oyr
produced by KEME was issued in 1979. This book{temi by N.
Diamantopoulou and A. Kyriazopouldtijs the most traditional and
nationalist one of the whole sample of eight bodlksis more
nationalist in its approach than its precedent. dbminant opinion
at KEME, that history education in primary educatlmas to foster
feelings of national pride and patriotism, has thesn worked out in
this textbook. The book has the same tri-partittanthe previous
one. The first part on the Tourkokratia containgdges, the second
part about the Greek Revolution 98, and 38 pagesabput the
‘successive expansion of the Greek state’. ComigiaB2 pages, the
book is more voluminous than the previous one, wisan be partly
explained by the increase in the number of illuiires.

Almost ten vyears later, in 1988, a new book was
introduced-’” This book was written by a team of six author$, al

15 E. KafentziJotopia twv vewtépwv ypovov. Taén ST Snuotikod [History
of the modern times. 6th class of primary sch@athens 1977).

'8 N. Diamantopoulou and A. KyriazopoulaAgvixij 1otopia tewv
vewtépwv ypévov. ET dnuotikod [Greek history of modern times! §rade
of primary school](Athens 1985).

7D, Aktypis, A. Velalidis Zra vedtepa ypovia. Iotopia ZT' dnuotirod [In
modern times. History for thd"@rade of primary schoolfAthens 1993).
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appointed by the Pedagogical Institute: Dionysitypis, Aristeidis
Velalidis, Maria Kaila, Theodoros Katsoulakos, Ioizn
Papagrigoriou, and Kostas Choreanthis. The vision history
education of this team becomes clear from the i@atof the
authors on Maria Repousi’'s textbook in 2006 and 7200
Papagrigoriou, who coordinated also the writingRefpousi’'s book,
has already been cited above, but also Katsoulétos)stance, was
a clear opponent of Repousi’s book. In a reactiorthe withdrawal
of the book, he said in a TV-interview that a histo has to tell the
truth and present the historical reality, withoutkimg it better than
it is. He was, thus, accusing Repousi of politmairectness®

The book these authors wrote was, not surprisingdyy
traditional in character, although it is slightlysk nationalist
compared to the previous one. It contains condulignaore pages
than the previous books: 323. The number of imdemss out; there
are many maps, photographs, and paintings, marwhath cover
full pages. In contrast to the short questionshat énd of every
chapter in the other books, the exercises thaiviothe narrative text
of every chapter in this book are various. The salinésion into
three parts that characterized the previous baolkdsd used in this
one, but the parts have been complemented withnaseetion on
European history, which has only 6 pages. The gfathe book on
‘Hellenism after the fall [of Constantinople]’ h&4 pages, the part
on ‘The Great Revolution’ 92, and the last partTme independent
state of Greece’ has 118 pages. The number of pagédse history
of the modern Greek state in the nineteenth andttetd century has
grown significantly.

In 1997 the book was revised by a team of thresgpe:;
Theodoros Katsoulakos, Anastasia Kyrkini, and M&tamopoulou.
Some chapters have been rewritten, but the appneachined the
same.

18 Amocvpeton to Piprio Iotopiac’ [The history textbook withdrawn],
Website Sky T{25-9-2007)
[http://www.skai.gr/master story.php?id=60742cessed 28-08-08].
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The process of textbook renewal starting in 2003 wa
completely different compared to the former renewsdcedures.
The PASOK government in this year secured a gramt fthe
European Union, which covered 75% of the costhefdevelopment
of a new generation of textbooks for all subjeatshie primary and
secondary school. Since the production of the beds partly paid
by the European Union, European rules had to Hewel in the
selection of authors by the Pedagogical Institatpublic tender was
announced. Authors were invited to hand in a saraptheir work,
which had to consist of twenty per cent of the Ifimaok. A group of
independent experts evaluated these samples anasiymand
decided which authors were given the task to wititetextbooks?
However, the authors were not completely free tdgewwhatever
they wanted, since they still had to follow theaded analytical
programme of the Pedagogical Institute.

The writing of the new history book for the sixttage of the
gymnasium was assigned to the authors’ team hebgelaria
Repousi, who has been a professor of history ardhgumyy of
history at the Aristotle University of Thessalondince 1993. Her
co-authors were Chara Andreadou, Aris Poutachatid, Armodios
Tsivas. Repousi’'s aims with the textbook were teiokf She aimed
to introduce a didactical renewal, consisting afieav method that
stimulates a critical and comparative approachistoty, instead of
the previous methods which were built up out ofglemtext, meant
for memorization. Besides that, she wanted to bringtory
education more in line with historiography by doiagyay with the
ethnocentric narrative and national stereotypes myths® The
textbook ‘attempts to come to grips in a creativayvwith the
Hellenocentrism of the History Curriculum and tartscend its
ethnocentrism. It does not regurgitate stereotyfp@sesents itself as
a tool for historical literacy and historical cuky introducing
methodological norms into teaching and learninbigtory.?*

19 Interview with Maria Repousi, 14-03-08.
20 Interview with Maria Repousi, 14-03-08.
1 Maria Repousi, ‘Politics questions history edumatti
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Right from the beginning of the writing proceduhere were
tensions between the authors’ team and the codadirgt the
Pedagogical Institute, loannis Papagrigoriou, oh¢éhe authors of
the previous book. Maria Repousi tried to interphed analytical
program in a very creative way. For instance, ttogiam prescribed
which chapters and which topics had to be addressin@ book, but
it did not say how many pages had to be spent oh &gic. Maria
Repousi and her team decided to write subchaptehse® pages for
the fist chapter of the book, which is about Eurmp®lodern Times,
and subchapters of only two pages for the resh®tbok, which is
on Greek history. In this way they tried to presamhore entangled
history. This initiative was not appreciated Pajggiou. He called
the authors’ team ‘not so collaborative’. He coatinsly warned the
authors and wanted them to follow as closely assiptes the
analytical program. His two objections against Iloek were that it
stimulated critical thinking, for which in his opam the pupils of the
sixth grade of the primary school are too youndl, e&secondly, he
foresaw that the book would cause political turfiilt.

The new book that was issued in September 2006nsasd
clearly a product of a revisionist authors’ tearheTexts in this book
are shorter than in the former ones, while the rema additional
sources is bigger. Also non-Greek history has hgieen a place.
The book has not been divided into the traditidhate parts, but,
instead, it has five parts. The first part on ‘Epgan Modern times’
has 14 pages, the second part ‘The Greeks undzggtorule’ 21, the
part ‘The Great Revolution’ 30 pages, the sectiBreece becomes
an independent state’ contains 22 pages, and sheaat, ‘Greece in
the twentieth century’, has 46 pages. As becamar datechapter 1,
the book was withdrawn by the New Democracy Mimistd
Education, Stylianidis, after the textbook contmsye and the
elections of September 2007. The previous textbooks

reintroduced in the"sgrade of the Elementary school and the second

edition of the controversial textbook of Maria Rapbhas been

2 Interview by telephone with the secretary of MapBgregoriou, 27-06-
2008.
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published by its authors and is available in bookshas alternative
teaching materid® According to the Pedagogical Institute, a new
tender will be issued to find a new authors’ temmwtite another
book.

History textbooks for the gymnasium

Textbooks for the gymnasium have in general a lmoadope than
the textbooks for the elementary school. There @senspace for
European and world history compared to the booksl us primary
education. Like in the sixth grade of the primamhaeol, four
different textbooks have been issued for the thjrdde of the
gymnasium since 1974.

The first post-dictatorship textbook in the lastay of
gymnasium was, like the first primary school boaly already
existing boolk® The book, written by Georgias P. Koulikourdi, had
been revised several times during the years ofuti@. It has 328
pages of content which are divided over five sastiorhe first 97
pages handle the period from the™1&entury until the Peace of
Westphalia; the second section is on the era betwse Peace of
Westphalia and the Peace of Paris in 1815 (68 paghsdly, the
next 72 pages are on Greek history from the middl¢he 17
century until the foundation of the Greek State3@)8 The last two
sections are successively about the period fromPéece of Paris
until the outbreak of World War | (46 pages) amahfrthe outbreak

%M. Repousi, C. AndreoWra vedtepa kar abyypova ypovia. Iotopia yia

mv XT’ Aquotixod [In modern and contemporary times. History for e
grade of primary school{Athens 2008).

“ Dimitris K. Mauroskoufis H ayoliij iotopio oty Sevtepofibuia
exmaioevon (1975-1995]School history in secondary education 1975-95]
(Thessaloniki 2003) 93-94.

%% Georgias P. Koulikourdiyedepn Evponaixn iotopia ané tov 15ar. u. X.
g onuepa [Modern European History from the 15th centuryiltoiday]
(Athens 1975).
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of World War | until ‘our times.’ (36 pages) Thexte are quite long
and illustrated with pictures and maps. The book w#dticized for
containing some historical errors and not breakwgh the
dictatorship®

Therefore, it was decided to appoint Vasilis Kreydas to
write a new textbook in April 1983, which was irduzed in the
academic year 1984-85. A committee of three pers@ssappointed
at KEME to supervise the writing process, with Rai Voros as
the direct supervisor of the autHor.The decision to appoint
Kremmydas was made by the PASOK Minister of Edocati
Kaklamanis?® Kremmydas was one of the leading figures of the so
called school of ‘New History’, which came up iretiiears after the
fall of the junta and was a merge of ‘tenales School plus
Marxism’?® Kremmydas was the single author of the textboak; h
wrote it on his own. He took a radical revisioragproach to history
education and introduced a very critical and erighg/iew on
history. Illustrative is his attempt in negotiatsowith KEME to give
his book a title which had to emphasize his woitddny approact’
He lost the negotiation and the final book wastletiGreek and
European modern and contemporary histryt was in use from
1984 until 1991, although small corrections andpliavements’
were made over the years by the Pedagogical Itestitu

The book was not subdivided into separate sectidesthe
former book, but only into ten chapters. The fitlstee chapters
describe European history from the™1&ntil the 18 century
(together 129 pages). Chapters 4 and 5 are abeubtbeks under
Ottoman rule and the way towards the creation ef @reek state
(together 67 pages). Chapter 6 describes the aagon of

%8 Mauroskoufis H ayolixij iotopia [School history] 97.

2" Mauroskoufis H ayolixij ictopia [School history] 213. Vasilis
Kremmydas, by e-mail, 14-5-2008.

8 Vasilis Kremmydas by e-mail, 14-5-2008.

29 Antonis Liakos, ‘Modern Greek Historiography’, 36883.

%0 Mauroskoufis H ayoluij 10topia [School history; 232.

1. Kremmydas/otopia vebtepn — otyypovy. EAqviki ea Evporairn
[Greek and European modern and contemporary hitfdghens 1984).
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capitalism in Europe in the period 1800-1914 (28g33. Chapter 7
is on the growth of the Greek state (20 pages)lewdtiapter 8 treats
the First World War, the interwar period and the®@w Word War
(31 pages). The sciences, thought and arts ofabens half of the
19" and the 20 century are the subject of chapter 9 (14 pages).
Chapter 10 describes Greece in thB @ntury (23 pages). The book
has slightly more images than the former one.

Kremmydas’ textbook was criticized by the rightesiof the
political landscape, for being politically biasdtwas said that the
book was written in an anti-scientific, anti-histgranti-pedagogic,
and Marxist style. According to the critics, theokaontained errors
and did not put enough emphasis on Greek histaitic€m on the
book had also been expressed by New Democracy teligif
Education in the different governments of 1989 28€0; it was said
to express the Marxist ideolody. For instance, Minister
Despotopoulou sent a letter to the Pedagogicaitdtestto instruct
the institute to restructure the matefiahfter the elections of April
1990, after which New Democracy formed a government
Despotopoulos, who stayed in office as Minister Education,
decided to withdraw the book for its ‘political eeEledness’ and
replace it by another one, with more attentionGoeek history?

The author that was appointed to write the new bhsak a
history professor at the University of Athens, \lissSfyroeras.
There had been some discussion in the Pedagogisitute about
the selection of a co-author. The director of teddgjogical Institute
proposed a writer to work on the book, but Vorostgsted, saying
that ‘at this moment, at which after a politicaitimtive the book of
Kremmydas was withdrawn due to political bias, dksignment of a
writer for the new book, appointed by Daskalopouthsector of the
Pedagogical Institute] is not advisable, | belidvat it seems to tend
to the other political end® In the end, Sfyroeras wrote the textbook
alone. The book indeed pays considerably more taiteto Greek

2 Mauroskoufis H ayoluij 10topio [School history; 100-102.
% Mauroskoufis H ayoluij 10topia [School history; 288.

% Mauroskoufis H ayolixij 10topia [School history; 291-2.

% Mauroskoufis H ayoluij 10topia [School history; 296.
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history than Kremmydas’ materials. It is more voinous than the
two previous books, and is richly illustrated wittnages and
additional source¥. At first sight, the 24 chapters contain very much
European and world history; nineteen of them halestthat refer to
general European history and there are even sorapters on
American and Chinese history, while only five cleaptare entirely
on Greek history. However, a closer look makes rcksat the
chapters on Greek history have much more pagestthatther ones.
Together the five chapters make up more than 1g@gawhich is
more than half the book.

A new textbook for the gymnasium was initiated003, as
part of the same renewal program to which Mariadreps book
belonged. The authors were selected in the sameasviye team that
wrote the controversial primary school book; thesrevchosen after
an open competition in which a sample of twentyqaart of the final
book was evaluated by independent specialists. fifred book
consists of three part§.The first part handles the period from the
French revolution to the end of the nineteenth wen{72 pages).
This book thus does not include most of the Ottorpariod. The
second part is about the first half of the twehtieentury, ending
with the Second World War (55 pages). The last dascribes the
history from the end of the Second World War utii#¢ end of the
twentieth century (46 pages). Although the Greelstpa the
principle subject of the book, it gives an entadgkeew on history,
in which world history also has a place. The boefinitely belongs
to the revisionist camp. The book did probably sat such a
controversy as the primary school book, becaus#ods mention
sensitive subjects, albeit in a nuanced way, aksbgitome clear in
the next chapter.

The very processes of textbook renewal and withdraave thus
political proceedings. Greek history textbooks atate published

%\, VI. Sfyroera,lotopia vedtepy ki abyypoviy [Modern and
contemporary history[Athens 1991).

T E. Louvi and D. Xfaras\eétepn xar ovyypovy iotopie. [Modern and
contemporary history{Athens 2007).
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and the initiative to introduce new books comesnfrpoliticians.
Politicians on the highest level are involved il tiecision to issue
or withdraw a textbook. The quarrels over the teaks written by
Vassilis Kremmydas and Maria Repousi show very rilethe
involvement of the Minister of Education. In bothses the Minister
decided to withdraw a revisionist book shortly aftee general
elections. A link between political parties in pavand the type of
history books issued can be observed; both Kremsiydad
Repousi’'s books were the result of a process tadidy the socialist
PASOK party. They were both withdrawn and replabgda more
traditional book under responsibility of New Demaxy Ministers of
Education and Religious Affairs. However, this lilsknot absolute,
because New Democracy Minister Giannakou defendepoisi's
book, while her successor and fellow New Democrawmber
Stylianidis withdrew this very same book.

The practice of publication of history textbooksidead to
strange situations. For instance, during the nugigs both the
most traditional book and the most revisionist begke in use at
the same time. In primary school a version of histeas taught in
which actions of the Greek nation were uncriticaflyaised in
Diamantopoulou and Kyriazopoulou’'s New Democraciytidted
primary school book. Three years later, in the lklsiss of the
gymnasium, an almost opposed version was taughthdosame
pupils in the most critical book of all, the one Kifemmydas that
was initiated by PASOK.

Furthermore, it is apparent that books written bthars of
the revisionist school cause more criticism thaditronal books.
Traditional books have more public support tharnisienmist ones.
Apparently, people prefer to hear positive and ieetbings about
their nation over negative affairs.






Chapter 3

The Greek ‘Self’ and its
‘Others’

In the previous chapters it was shown that disonsson history
textbooks are part of the political discourse ahat tprocesses of
textbook renewal are political processes in Gredvmgressive
revisionist textbooks replaced nationalist or tiadial ones and vice
versa. But how nationalist are these books? Andltkdcontents of
the different textbooks change significantly ovieng? If they have
changed, were these changes related to politic&lolgments? Does
a link between political developments and the auisteof history
books exist? An analysis of the presentation ofr fgansitive
historical topics or events in the different texdke must clarify
these questions. All these topics contribute toftrenation of the
Greek identity and world view.

The concepts of the ‘Self’ and the ‘Other’, bothremely
important in the definition of one’s identity, servas guiding
principles in this chapter. The first concept desirfwho we are’,
where ‘we’ are coming from and what characteristies have. The
concept of the ‘Other’ defines ‘who we are not’,onMloes not share
‘our’ distinctive character. Since the ‘Self’ canly exist when it is
contrasted to something else, the ‘Other’ will irstlfy discussed.
The Greek campaign in Asia Minor and the encounttr the Turks
in the so-called ‘Catastrophe of Smyrna’ in 1922ehbeen selected
for this purpose. Secondly, the representatiorhefGreek ‘Self’ is
analyzed. The accounts on the role of the Greekddax Church
during the Ottoman domination have to shed lightos matter. The
third topic is the divided Greek ‘Self’ during tiavil War. Finally;
what happens if another nation contests the Gragknal identity
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by claiming the same origins and symbols? An aimlgd the
narrative on the Macedonian Question must providareswer to this
question.

The Turks: Greece’s most prominent ‘Other’

Several ‘Others’ are included in Greek history bexiks; all of them
are contrasted to the Greek ‘Self. Anna Frangoudaks

investigated which are the most important ‘Otharghese books. In
the first place, the occupiers of Greece during3eeond World War
are prominent ‘Others’. The German Nazis, Itali@sdists, and the
Bulgarians, are reported to have caused hard tlioreshe Greek
population. Secondly, the European Great Powergpeeented as
unreliable partners for Greece. The most import@thers’ in the

Greek history books, however, are the Ottomans Tanéis! They

are presented as a continuous threat, ‘a histbyrigadrmanent
“other” in the Greek national narrative.Their ethical values are
considered to be questionable. Several encoumtdnstory between
Turks and Greeks are used to prove the danger rdishubrutality.

The ‘fall’ of Constantinople in 1453 is seen as bHeginning of the
‘occupation’ of the Greek lands and the start ef period known in
Greece as ‘Tourkokratia’, which literally transktmeans ‘Turkish
Rule’. However, in the Greek popular use of the dvar has

! Anna Frangoudaki, ‘Andyovowrs EXMjvav «omd Tn poknvaiky emoyfi»: i
avilvon tov eyyepdiov wotopiog’ [‘Descents’ of the Greeks ‘from the
Mycenaean period’: analysis of history teachingeniats] in Anna
Frangoudaki and Thaleia Dragona (edy, c1v' 5 mazpido uag;»
Ebvoxevipiouéc oty exraidcvon ['What is our fatherland?’ Ethnocentrism
in education](Athens 1997) 367.

2 Vasilia Lilian Antoniou and Yasemin Nuplu Soysal, ‘Nation and the
Other in Greek and Turkish history textbooks’ ins¥min Nuhglu Soysal
and Hanna SchissleFhe nation, Europe, and the world: textbooks in
transition (New York/Oxford 2005) 116.
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overtones of dark years of bonddgEhis image is strengthened by
the fact that Greeks during this period are stmatiy called
‘enslaved people’ in the textbooks. Although théo@®ian period
lasted for almost four centuries, the space deglicab it in the
textbooks in relatively small. The period is of mirimportance in
the national narrative, since it is perceived gseaod of ‘passive’
Greekness, in which Greek culture was conservedraerground
groups. According to the narrative, these groupsmtared the force
of the Turks who tried to Islamize the Greeks Ivin the Ottoman
lands.

Also after the collapse of the Ottoman Empire thek$
continue to be a danger to the Greek nation, agapid the national
narrative. The account on the ‘Catastrophe of Saiym 1922,
which followed on the Greek campaign in Asia Minegnfirms
these hazards. The event has been visualized ibdtie iMausoleum
of Atatiirk in Ankara and in the National History Beum of Greece
in Athens, where similar paintings can be foundrineminent place.
The images show how Greek refugees try to escape 8myrna,
which is coved under palls of smoke. However, tlaption is
completely different in both countries. In Turkeg represents a
victory; in Greece it shows the barbarism of thek$u

The presented image of a continuous and charaateris
brutality of the neighboring nation does have cqos&ces for the
present and even the futdrBirstly, the narrative funds Greek claims
on cultural rights and land and property that noglobg to the
Turkish RepublicThe Greek textbooks present the Tourkokratia as a
dark period in which many Greeks in the Ottomar$asuffered and
were, under high pressure, converted into Muslimghis way, the
Greek origins of the Turks are ‘proven’ and imglica claim on the
lands is made. The fact that Greeks still use #HraenConstantinople
to signify the city Istanbul illustrates this. lhet second place, the
responsibility for the underdevelopment of Greewavadays is

% Hercules Millas, ‘History Textbooks in Greece dfutkey’ in History
Workshop JournaB1/1 (1991) 23.
“ Millas, ‘History textbooks in Greece and Turke$Q.
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ascribed to the Turks. By creating the image ofpsegsed Greeks
during the dark period of Ottoman occupation, itasy to hold that
the Turks are guilty of the underdevelopment of @reeks. These
accusations of the neighbor do not promote stalaeehal relations.

Especially because of these consequences for ¢isemtrand
future the image of the neighbor has, several sthohave
investigated the portrayal of the Turks in Gree#tdny textbooks. It
is well investigated subject. All authors noticedttthe image of the
Turks in Greek history textbooks is changing overet however,
they disagree over the degree of change. HercuikasMa political
scientist at the University of Athens, is most pesgic of all
authors; he sees only ‘marginal changes’ in thegamaf the Turks.
He made a comparison between Greek and Turkishdeks and
investigated what schoolchildren in both countteggn about each
other.

‘Greeks and Turks have been educated to become
antagonists and opponents. For generations they beagn

fed with aggressive ideologies, with prejudicesimgtathe
other side, with one-sided information and withtdrigal
distortions and exaggerations, as if they were egraiready
marshaled, being exhorted before the last deadiyget’

This was the case in the past, and according tad/il was still the
case in 1991, when his article was published. L@bgpsis takes a
similar stand in this question. She argues thatntiieading and
wrong national identity model is being upheld, melipss of
historical inaccuracy.

A completely different development took place adig to
Vasilia Lilian Antoniou and Yasemin Nuplu Soysal, who, like

® Dimitrios Theodossopoulos, ‘Introduction; the “Ksit in the Imagination
of the “Greeks” inSouth European Society & Politieé4/1 (2006) 12.

® Millas, ‘History textbooks in Greece and Turke33.

" Leda Glypsis, ‘Love, truth, and national idengitescriptions: recounting
the 1919-1922 war in Greek school textbookdhirernationale
Schulbuchforschung9 (2007) 115.
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Hercules Millas, compared the image of the Turks Gmneek
schoolbooks and vice versa. They argue that, botGreece and
Turkey, textbooks have changed significantly asesult of the
Europeanization of the two countries. The entrasfc&reece into
the European Union shaped a new image of the ‘o#tmel fostered
the debate on the introduction of global pedagddgiemds. They
observe a new ethos and new approach towards yhiséoa school
subject amongst officials and politicians in Greand argue that the
process towards reform has been opened. ‘Recétly, Greek and
Turkish governments have shown a commitment to dmamd
reappraise history textbooks and curriclla&low exactly they fund
their claim that real changes occurred does nobrhecclear in the
article.

Changing bilateral political relations between @Geeeand
Turkey are often mentioned as the cause of chandegstory books.
Agreements between the Turkish and the Greek gmemts are
often said to have led to change and to have nfag@rtage of the
neighboring country less negative and hostile. Ditageral relations
between Greece and Turkey have, generally speakiegn tense
over the whole period since the fall of the dictsihip in July 1974,
with some relaxations and, on the other hand, sooraents that the
countries were on the brink of war. The first Priidénister after
Greece’s return to democracy, Konstantinos Karaisiaworked to
avoid war with Turkey and to secure the acceleramression of
Greece to the European Community. His successorreasd
Papandreou, however, used strong rhetoric agaumgey. In 1982,
for instance, he was the first Greek Prime Ministewisit Cyprus,
which worsened the relations between the two c@strThe
relations between Greece and Turkey continued foalight and the
countries were on the brink of war in 1987, whenkéy intended to
explore the Aegean for oil, and 1996 after a qliaver the small
rocky islet of Imia.

The relations became again extremely tense afteluldh
Ocalan fled into Greece in 1999, but it also becatear then that

8 Antoniou and Soysal, ‘Nation and the Other’, 118.
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the new minister of Foreign Affairs, Georgios Pajraou, did not
choose for a confrontational styl&.he earthquakes that struck both
Turkey and Greece later on in the same year andnthtual
exchange of humanitarian help that followed on thepened the
way for what became known as the ‘earthquake diptyit® The
Greek Minister of Foreign Affairs Georgios Papamdreand his
Turkish counterpart Cem initiated friendly talkshioh resulted in a
number of bilateral agreements. As part of a broaddtural
agreement it was amongst others arranged to ‘appmirnoint
committee to review history and geography textboa#sboth
countries in order to remove nationalist and chaigvielements
cultivating hatred between the two peopfésGeorgios Papandreou
declared that he wanted Greece to be the ‘locomiothat would
help Turkey into the European Union. This policysweontinued
since then; also the succeeding New Democracy goents did not
oppose Turkey’s candidacy for membership of theogean Union.
The agreement between Papandreou and Cem played an

important role in the controversy over the newterk in 2006 and
2007. Opponents of the book used the agreementebatthe two
Ministers of Foreign Affairs as an argument to shbat the Greek
identity was under treat of foreign powers promgptiBuropean
integration. ‘The Karamanlis government is hostage the
Papandreou-Cem agreements and poisons the spitheofGreek
youth. The obsessive protection of Ms. Repoussithadest of the
leftists who cooperated in the publication of thistoric monstrosity
will have consequences that will reach the balto¢ bsaid the leader
of the right-wing party LAOS, George Karatzafetigjing to grab

° Richard CloggA concise history of Greece. Second edif@ambridge
2007) 166-238.

1% Theodossopoulos, ‘Introduction’, 10.

1 ‘Greece, Turkey build a bridge over the sea witho®lbooks’ Athens
News(27-10-1999)

[http://www.athensnews.gr/athweb/nathens.print uaie=C&f=12485&m
=A01&aa=3&eidos=Aaccessed 23-08-08].
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votes from the governing New Democracy in the @est? Also the
later Minister of Education and Religion, who iretend withdrew
the textbook for the“6grade, claimed that the new book was a result
of the agreemerf. On the other hand, the Greek member of the
committee that reviews the Greek and Turkish teoitbdn the light
of the agreement, former Greek ambassador to Tubkewitris
Nezeritis, said that no changes have been madar stsfa result of
the committee’s work! Maria Repousi and the Pedagogical Institute
both deny that the Papandreou-Cem agreement ickuaertheir
work. The Pedagogical Institute stresses that thelependence
from political development, while Repousi emphasittee autonomy
of the authors’ team from the Pedagogical Instittite

Does a relation between the Cem-Papandreou agréamen
the contents of Greek history textbooks exist?hHttis the case,
textbooks must have changed significantly sinceldbe 1990's and
show a much friendlier image of the Turks sincet time. This
hypothesis can be evaluated by analyzing the palgast the Greek
campaign in Asia Minor, which started in 1919 aedutted into the
incident in Smyrna in 1922.

Such a change can not be observed in primary sdlomis.
In the 1974 textbook, indeed, Greeks are victimizewl Turks
presented as aggressors. The Greek army fougtdicady’, while
the Turkish forces, under leadership of Mustafa Kemommitted
serious aggression. The description of the Cafalstr@f Smyrna is
as follows:

12 Ariana Ferentinou, “Commotion” on the doorstefp$Goeek history’,
Turkish Daily Newg6-8-2007)
[http://www.turkishdailynews.com.tr/article.php?erséd=80200 accessed
23-8-08].

13 Interview with Evripidis StylianidisERT Onling(12-09-07)
[http://itvradio.ert.gr/radio/interviews.asp?nid=846&id=6, accessed 23-
08-08].

1% Gilson, ‘Battle royal over history bookAthens New&23-03-07)

'3 Interview with Ms. Repousi, 14-03-08. Interview teyephone with the
secretary of Mr. Papagrigoriou. 27-06-2008.
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‘Many thousands of Greek soldiers were killed dteta as
prisoners. The Greek population, living on thatdlaince
thousands of years, was uprooted and forced torédkge in
Greece. More than one and a half million refuget®nched
in Greece

Also the exchange of populations following on theedfy of
Lausanne is described:

‘...the entire Asia Minor and Anatolian Thrace untié river
Evros, were retaken by the Turks. The Greeks froesd
places and the Turks of Macedonia were compelled in
exchange and only in Eastern Thrace Turks stayed as
compensation for the Greeks who stayed in
Constantinople®”

The 1979 textbook is even more hostile towards Theks. It

mentions that Greeks, referred to as ‘we’, hacgkave Asia Minor in
a very dramatical way. The book does not mentienekchange of
populations after the war, in which also Turks hadeave their
houses:

‘...we lost all our war materials and these beautiful géic
and: ‘Millions of these Greeks were slaughtered or resbr
completely exhausted as refugees to Greece. Mare dhe

and a half million of refugees came to Greece. Ths

national tragedy, which we know as “CatastropheAsia

Minor”, wounded the pride of the nation and the;ar‘f'ﬁ’

The 1988 textbook is also very traditional in ipgpeoach. The image
of the Turks in 1922 has not been changed sigmifigalnteresting

18 Textbook 1, 119.
" Textbook 1, 119.
18 Textbook 2, 168.
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is the continuity between past and present thsiréssed in the text,
which proves the continuous threat of the Turks:

‘With the Treaty of Lausanne (1923), which is stillid
today, Greece lost Asia Minor, the islands Imvo @&ededo,
and the Eastern part of Thrace, until the riveroBvAt this
moment also the necessary exchange of populatoois t
place: 1.300.000 Greeks of the suppressed who lined
Turkey were exchanged against 500.000 Turks froeeGe.
An exception was made for the Moslems of Eastenadeh
and the Greeks of Constantinople, Imvos and Tendteyg
were not moved. In the decades that followed, theel& of
these areas experienced suppression and harassamehts
today only a few still remain ther&.

The text of this 1988 book about the campaign imaAdinor was
rewritten in 1997, but the narrative remained grattich the same as
in the previous version. The message of it didamainge. Repousi’s
book, on the other hand, would have changed thgeméthe Turks
significantly. Most important, adjectives like ‘loéc’ of ‘aggressive’
had been dropped. The initial version of the nextbtmok mentioned
the 1922 events in Smyrna as ‘waterfront crowdiofjthe Greek
population. However, after fierce criticism on tipisrase and a visit
of the prime minister to the Refugees Museum agsiuge to the
refugees’ the authors’ team was compelled to change theagass
into:

‘Hundred thousands of Greeks were driven in dramati
circumstances to leave their houses and to seaspedately
a way to leave for Greec€"’

19 Textbook 3a, 262.
20 Antonis Liakos, ‘History Wars'.
?! Textbook 4, 100.
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Primary school books thus remained pretty muchstrae,
certainly after the withdrawal of Repousi's bookeT differences
between the different gymnasium textbooks are ligget no clear
line or connection with the Cem-Papandreou agreersan be
observed in the development of the image of th&Suinstead, a
negative image is interchanged with a more posibne, and vice
versa. This will be clarified by an examinationtloé presentations of
the Greek campaign in Asia Minor, the descriptidn Mustafa
Kemal, and the description of the exchange of paipns between
Turkey and Greece following the incidents.

The 1975 textbook provides a traditional approdtisays
that the Greek campaign was organized in ordeedtize the Great
Idea. Mustafa Kemal ‘dethroned the sultan and reced
democracy’ in Turkey. It is mentioned that Greeks durks were
exchanged and that Greeks had to leave Asia Mihehere
Hellenism had its roots and had flourished sincéiqity.’?*> The
1983 version of the story is extremely critical tyds the Greek
campaign in Asia Minor. It ‘did not only aim to et the region of
Smyrna’, but the Greek army also ‘started to fightrder to occupy
Ankara outside the area that was given to Greddke in the
previous book, Kemal is said to be the founder afrkish
democracy; he was fighting for ‘national indeperwerof his
country against the Greek invasion forces’ anddemocracy’. The
exchange of populations is sketched in a very abutay?® Children
attending gymnasium between 1991 and 2006 weréntdhgt ‘the
Greek army disembarked in Smyrna to protect theisGén
population of the region until the sign of the firteeaty of peace
with Turkey,” and that Kemal is representing ‘Twtkinationalism’
and ‘systematically started fighting against thedks.?* The book
is more traditional than its predecessor. Accordimgtext, ‘Turkey
took Eastern Thrace (the Evros River was set addhder), Imvros
and Tenedos' in the Treaty of Lausanne, which led the

22 Textbook 5, 306.
2 Textbook 6, 312-4.
24 Textbook 7, 316-28.
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immigration of 1.500.000 refugees into Greece. THisx of
immigrants into Greece had a positive effect on #dmnomic
development of the country, according to the bodke 2006
introduced textbook provides the most multi-persipecview of all.
According to this book, the war in Asia Minor was canflict
between:

‘...two communities, a Greek and a Turkish one, whbege
realization of national dreams of the one met Virtistration
of the national dreams of the oth&t.’

Mustafa Kemal is neither a clear establisher of amwarcy, nor a
brutal attacker of the Greeks. The exchange of latipus is
mentioned with an emphasis on the political procass less
attention for humanitarian elements.

A distinction between the books of the primary sdhand
the gymnasium must be made in order to draw a osiwl. The
evaluation of primary school books shows that thebooks did not
change significantly. Especially since the new liegk for the &
grade was withdrawn, the traditional presentatibthe Turks was
preserved. The textbooks for the gymnasium, wiaigh in general
more nuanced than the books used in primary edugatid change,
but without a clear direction. The first and vergditional book was
replaced by a very critical one, which was subsetiyieeplaced by
a more traditional book. The latest book providesudti-perspective
approach. A plain correlation between political lepment and the
contents of textbooks does not exist. What candie is that the
much referred-to agreement between Papandreou anddl not
influence the writing of textbooks at all. The ghgions from
nationalist forces of Turkish influence on textbauwilting during the
history war do not hold.

25 Textbook 8, 100-110.
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The Church and the myth of the Secret School

Opposed to the concept of the ‘Other’ is the cohodphe ‘Self'.
This concept defines a sense of authentic natiaheitity. The
definition of the national ‘Self’ specifies the gins or descent of the
nation and the characteristics of it. These charestics are usually
perceived to differ from other nations’ charactiess in a positive
way. The understanding of the Greek national ‘Sslfbased upon
two main components. On the one hand, identificatigth the
Hellenic past identifies the descent of the natighile, on the other
hand, Greek Orthodox Christianity is a clear chisréstic. The first
component is used to establish the nature of thes ‘Self’, the
authenticity of the Greek collectivity. The Goldekge of the
Hellenic period kindles the imagination and affirthe dignity and
destiny of the natioff. This component is beyond the scope of this
thesis®’ The second element, Greek Orthodoxy, on the dihad,
will be discussed here. Many Greeks believe tha €@Greek
Orthodox Church has been the most important piiarGreek
national consciousness and that the Greek naties dot have a
future without i?® According to official data, more than 95% of the
population of Greece belongs to the Greek Ortha@omrch?® The
fact that there seems to be a contradiction betwiese two
components of Greek identity, the polytheistic Aotty and the

% Anthony Smith, ‘The “Golden Age” and national rera’ in G. Hosking
and G. Schopflin (ed.Myths and nationhoo(London 1997) 49-52.

"It is investigated in Yannis Hamilakis, “Learnskiry!” Antiquity,
national narrative, and history in Greek educatitertbooks’ in K.S.
Brown and Y. Hamilakis (ed.Y,he Usable Past. Greek Metahistories
(Oxford 2003) 39-68.

8 vasilios N. Makrides, ‘Orthodoxie, griechische Hignund Nation,
griechischer Nationalstaat und Nationalismus: Mgthad Realitaten’ in 1.
Keul, Religion, Ethnie, Nation und die Aushandlung vanltiat(en).
Regionale Religionsgeschichte in Ostmittel- undoStelropa(Berlin
2005) 69.

9 Clogg, A concise history of Greectble 5a ‘religious affiliation’ on page
263.
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monotheistic Orthodox faith, does not keep themmfrimrming a
narrative of an uninterrupted Hellenism.

The sense of continuity of the Greek nation thhmug
history is supported by ‘invented traditions’ anational myths, in
which the Church plays an important role. The cphad invented
traditions has been brought forward by Eric Hobshaand Terence
Ranger and is defined as ‘a set of practices, nbrrgaverned by
overtly or tacitly accepted rules and of a ritualsgmbolic nature,
which seek to inculcate certain values and normdbesfavior by
repetition, which automatically implies continuityith the past®
These traditions thus construct continuity with ffest and define
which elements of the constructed past are impbrtan be
remembered. A good example of an invented traditiothe Greek
case is the celebration of the "™2®f May, when the Greek
Independence Day and the important Orthodox Fedstthe
Annunciation are celebrated at the same time. Siardfahe Greek
Revolution are on this day displayed in churchekene also the
national hymn is sunt.

A national myth is ‘a set of beliefs, usually parth as a
narrative, held by a community about itself. Cdiytramyth is about
perceptions rather than historically validatedhsuin so far as these
exist at all).** Myths are key instruments in the creation of
collectives and they make the transmission of {jeal) messages to
the collective simpler. One example of such a nmgtthe narrative
of the Secret School, which claims that priestshaaigh the
Ottomans suppressed Greek education, taught thekGaaildren
secretly during the night in underground schoolsinduthe early
Ottoman period. The Church is presented as the medtector
against the ‘aggression’ and ‘suppression’ of thek3. This image

%0 Eric Hobsbawm, ‘Introduction: Inventing Traditidns E. J. Hobsbawm
and T. RangefThe invention of traditiofiCambridge 1983) 1.

%1 Victoria Clarck,Why angels fall. A portrait of Orthodox Europe from
Byzantium to Kosovfi.ondon 2000) 180-1.

%2 George Schopflin, ‘The functions of myth and aotemy of myths’ in
G. Hosking and G. Schopflin (edMlyths and NationhooflL.ondon 1997)
19.
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is supported by popular poems, a children’s somgl, a famous
painting by Nikolaos Gyzis, which shows a priestctdng a group

of children around a candle. However, it has beemven that the
story of the Secret School was constructed in #te hineteenth
century and that there is no historical evidenad #uch a Secret
School has ever existed. The first sources memgpmidate from the
post-Ottoman period. The narration of the Secret School is thus a
myth.

Despite the lack of any historical sources andl@we, the
myth of the Secret School was incorporated in hystextbooks.
Both the books for the primary school and the gysiura contained
the myth:

‘As soon as the Turks had occupied Greece, thesedlthe
Greek schools and prohibited the Greeks to leamir th
language. They believed that the Greeks after sbme
would forget their language and their history alwavly turn
into Mohammedans. Because of that they chased aurght
strictly those who managed to learn the language.’

‘Neither the prohibitions, nor the danger of thaedr
sanctions could wipe away the eagerness of theaatl
Greeks for the Greek language. In the churchesirartie
monasteries, devoted and brave monks secretlyctailehe
children of the enslaved in the nights and under weak
light of the candle they taught them to read anitevand the
basic principles of the Christian faith and of thational
history.

These schools were named ‘Secret Schools’ £.).

% Antonis Danos, ‘Nicolaos Gyzis's The Secret Schwal an ongoing
national discourse’ ilNineteenth-Century Art Worldwidg?2 (2002)
[http://www.19thc-artworldwide.org/autumn_02/aréisldano.shtml
accessed 26-07-08].

* Textbook 1, 20-1.
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‘In the first centuries of the hard yoke, the Chuechieved
with the secret school the continuation of the lagg, the
faith, and the traditior®>

Clearly, in both above cited books the Church astprotector of the
Greek nation against the aggression and threaheofTurks, who
chase after the innocent Greeks. It is becauskeo€Church that the
Turks did not succeed in assimilating the Greelalnfants of the
Ottoman Empire. This narrative was challenged Her first time In

educational materials in Kremmydas’ textbook far gymnasium in
1984, which does not mention the Secret Schoohignversion of
history the Patriarchate of Constantinople was mipgvileges and
rights by the Turkish law:

‘(...) the acknowledgement and the protection of the
Patriarchate and the assignment of privileges byTilrkish
state was a measure of the ldfv.’

The threat of assimilation of the Greeks by thek¥uras thus been
taken away here and that has consequences foetbe Inole of the

Church, as it was presented in the previous bdakow cooperates
with the Turks and only coordinates the communitéshe Greeks

instead of saving them.

Although the Church lost its heroic role in thetbmok, the
institution was not the main criticizer of Kremmyddook in the
controversy that led to the withdrawal of it in 199specially
nationalist politicians criticized the book, for did not contain
enough Greek history. In the last controversy opdrsi’s book, on
the other hand, the church was in the vanguard pouts its
accusations. Kremmydas himself postulated thatrthim reason for
this different position of the church was the fett in the 1980s and
early 1990s another Archbishop of Athens was iiceff Indeed, a

% Textbook 5, 97.

% Textbook 6, 151.

$hassilis KremmydasOeg ot mapepfaoeic £xovv Tic idiec vroypopéc’
[All the interferences have the same signaturd/ArNEA Onling 19-05-
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new phase of more active interference of the Chimchational
issues’ started in 1998, when Archbishop Seraphied dand
Christodoulos succeeded hifh.

The confessional character of Greece is underspresof
globalization and the European Union, in which@rthodox Greeks
are a relatively small minority. In reaction to shdevelopment,
Archbishop Christodoulos made the Greek Orthodowr€ih start to
act more and more as the keeper of Greek natiomatests® He
tries to preserve and reinforce Greek nationaltiteand a ‘healthy
sense of patriotism’. Christodoulos’ new activeeifd¢rence in
matters of national interest resulted in a contrey®n an issue that
ultimately concerns national identity: the caseédeintity cards. The
dispute has its origins in 1991, when the New Deamc
government announced the plan to replace the manyddeclaration
of religion on identity cards by an optional deatéwn. The Church
took a firm stand against the removal of religiooni the identity
cards, especially after Christodoulos took over tbifice of
Archbishop. In 2000 he organized a national campaigainst the
Minister of Justice’s plan to proceed with the cdetg deletion of
religion from the documents. Eventually, the highedgministrative
court of Greece decided that the statement of ioglign identity
cards was unconstitutional. It was now definitivedynoved from the
cards. Christodoulos asserted that the governmaditbeen under
strong international pressure and had given fay.

He used the very same rhetoric in the textbookrowarsy
in 2006 and 2007, in which the role of the Churalridy the
Ottoman period and its role in the Greek Revolutieare main

2007 [http://www.tanea.gr/default.asp?pid=30&ct=2980=22432
accessed 25-07-08].

% Lina Molokotos-Liederman, ‘Identity Crisis: Gree€@rthodoxy, and
European Union’ iddournal of contemporary religioh8/3 (2003) 292.
Makrides, ‘Orthodoxie, griechische Ethnie und Natid'2.

%9 Heinz Gstrein, ‘Politische Kultur in Stidosteurofaiechenland’ in A.
Mosser (ed.)Politische Kultur in Stidosteuropa. Identitaten, aliaten,
Solidaritaten(Frankfurt am Main 2006) 186-7.

0 Molokotos-Liederman, ‘Identity Crisis’, 296.
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topics of discussion. According to the Church asdsupporters, its
role was downplayed and narrations, like that ef $ecret School,
which are extremely important for national consesivess, were
missing in Maria Repousi’'s book. Indeed, Repousi her authors’
team were the first authors of a primary schoolltesk to omit the
myth of the Secret School. They do not mentiobut,instead argue
that Greek education was not threatened by Turkikh ‘the school
does not disappear in the Ottoman period, they teo
Christodoulos was furious. According to him, theu€in was not
enough honored in the book, while the important dificdcult work
of clergymen during the hardships under Ottomae nulist never be
forgotten, for they are very significant for thetioaal Greek
Orthodox character. According to the Church, of reey the
importance of Orthodoxy for the Greek nation habéa@mphasized,
especially in a time of, what the Church seeshaeats from abroad.
Greece and its Orthodox nature have to be proteeigainst
international interference in the national affaok the Greeks, a
people, as Christodoulos argues, that has disshgdi itself
throughout history. Therefore, narratives that tmts national-
religious identity must not be forgotten:

‘There is a need for Hellenism (...) to rally in dee of the
vital flame by which our fathers lived, which wazated in
this place by them and now has become the objeadiotile

and renunciation through the apostasy of those tmhado

remove the transcendental principles and valugbh®asis
of which this nation found its feet from the chaea®f this
people in the name of so-called "modernization"daywe
live in an era when faith is renounced, nationahisgls are
ridiculed and an attempt is underway to break ddha
defenses of the believer and of the citiZén.’

4 Textbook 4, 22.

“2 Christodoulos during a ceremony at the Universftpthens. [Website of
the Holy Synod,

http://www.ecclesia.gr/greek/holysynod/holysynogZid=721&what_sub=
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Vasilis Kremmydas supported Repousi, by saying ey to the
criticism of the Archbishop of Athens that ‘if th®ok should really
referﬂtso the role of the church, it should havetten how negative it
was.

Despite Kremmydas’ support, the book was withdramd
Archbishop Christodoulos won the battle on conteftge primary
school book. His active interference in nationafaie$ was
successful this time and the myth of the Secreb8ctontinues to
be part of the narrative in school books. In theksafor gymnasium,
on the other hand, the myth did not return. With ititroduction of
Kremmydas’ book, it was dropped and the books sinae are quite
critical towards the role of the Church. While tB&urch is still
portrayed as the savior of the Greek unity ancectillity in primary
school books, the teaching materials for the thirdde of the
gymnasium are thus more critical.

The divided ‘Self”: Civil War in Greece

The ideas of continuity and unity of the Greek omatthroughout
history are important ingredients of the Greekaral narrative and
cornerstones of national identity. Internal streved division are in
general considered to be negative characteristiesration and do
not fit in a positive and uncritical image of thgelf'. How to cope
with Civil War in history textbooks?
During the Second World War, several resistance

organizations were active in Greece. The most itapbrones were

d_typoy accessed 23-0808] Translation by Repousi in Raptrolitics
question history education’.

43 Giorgos Kerelia, Eva pipiio, o wtopia kot mordoi (adiéBactor)
«otopikoi»’ [One book, one history, and many (self-proclaiine
historians],Elevtherotypia ENET26-01-07)
[http://www.enet.gr/online/online _hprint?g=%CA%F1%BRECUWEC%FS5
YE4A%E1%F3&a=&id=1373962@ccessed 21-07-08].
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the National People’s Liberation Army (ELAS), thdlitary arm of
the originally communist National Liberation FrqiAM), and the
non-communist National Republican Greek League (EDE
However, tensions between these groups led tauggér within the
resistance movement. After the liberation this festrbetween
communists and non-communist went on and the cpusiied
towards Civil War between the communist Democratimy and the
official Greek state army. While the Civil War enldie 1949, it led
to a long-lasting and fundamental division of pest Greece
between communist and anti-communfétShis division was slowly
overcome after the collapse of the dictatorshid®74. In 1989, a
government of the right and left, enemies in theilGivar, was
formed. Historian Liakos argues that ‘forgettingst memembering
was now the gamé?

The first textbooks after 1974 in both primary sshand
gymnasium do not mention the Civil War at all. Thieil War was
probably too fresh, especially because these tektbbad already
been in use before 1974. According to the primanyosl book,
‘Greece breathed the vivifying air of freedom agadtfter the
country’s liberatiorf® Also in the gymnasium book the Civil War is
unmentioned. Instead of a divided nation, Greegerésented as a
unity. According to this book, ‘the Greek army foaigvith bravery’
during the Second World War and ‘the Greek victrige first in
Europe against the axis, were astonishing and riede/hole world
enthusiastic?”

From the second generation of books on, the Qveait is
included in all books, but a clear difference betw@rimary school
and gymnasium books can be observed. In primargatdhooks,
which have to promote a patriotic feeling and @egbod Greek
citizens, the Civil War is presented as an unnatlesiation of the
normally continuously united Hellenism. A short ciéstion of the

“4 Clogg,A concise historyl122-41.

“ Liakos, ‘Modern Greek historiography’, 353.
*® Textbook 1, 122-3.

*" Textbook 5, 322-3.
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tensions in Greek society in the post-war perioiliswed up by an
edifying sermon of the author in order to advocet&onal unity:

‘(...) the national resistance did unhappily not remanited.
There started to be friction with the result thabftict was
created between the brigades themseffes.’

The author continues that such an opposition inGheek society
must be prevented at all cost, because: ‘Our dmillhistory compels
a brilliant present and even more brilliant futurglso the 1988
introduced textbook contained such a sermon:

‘By this civil anguish the country got literally ined. There
were many thousands of victims and the catastrophes
incalculable. The worst thing was that the hatesedilby the
Civil War poisoned the relationships of the Greakd they
continued to poison them for many years. The unitlyich

the country needed to advance, was misshg.’

This version of the story returned unchanged tosth®ols after the
withdrawal of Repousi's booR, which did not include such a
sermon. In her version of history it was said thatcountry:

‘(...) has to cope with serious political and civiloplems,
which make the process of reconstruction more adiffi
Much of that has to do with the Civil War, and its
repercussion. The Greeks remain divided in winrerd
losers.*

Textbooks for the gymnasium present a more disthnav on the
Civil War and do not lecture a sermon. The CivilAWaas included

48 Textbook 2, 180-1.
4 Textbook 3a, 285.
%0 Textbook 3b, 249.
*1 Textbook 4, 115.
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in the narrative from 1984 on. So, Kremmydas was fihst to
mention it:

‘The Civil War had essentially begun during the Quation
between the EAM and the other resistance groupecesly
between the EAM and EDES; these were two orgaousiti
with different civil and ideological base¥.’

The two successors of Kremmydas’ book did not egdgnchange
the presentation of the civil war. They both ddsetihat society was
divided as well. The 2006 introduced book, for amste, says:

‘The Civil War left behind around 50.000 killed,ocand
80.000 political refugees, who had moved to thentes of
Western Europe, 700.000 people who had to abaritin t
houses and enormous material damage. MoreoveCtithie
war opened a deep gap in Greek population whianpstd
the post-war Greek societ}?’

The Civil War has thus been introduced in the sdagmeration of
textbooks, but the way it is treated is very déf@rin primary and
secondary school books. The Civii War as a recesgative

experience in Greek history is used in books ferghmary school
to stress the importance of unity of the Greekamain the present. It
was only a temporary interruption of this unity afekling of a

common destiny for the Greek people. The war wasfargotten,

but used to learn a unifying lesson from. In gynumasbooks such a
lesson is missing and the Civil War is presented imore neutral
way.

52 Textbook 6, 320-4.
%3 Textbook 8, 152.
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The Macedonian Question

In the case of the Civil War, two supposed charatie of Greek
identity, continuity and unity of Hellenism, weraastioned from the
inside, by a division of the Greeks themselves. Miftthe identity is
questioned by an outsideFhis is what happened in the beginning of
the 1990s, when Yugoslavia fell apart and its faormepublic of
Macedonia began to seek international recognitetha ‘Republic
of Macedonia’. The use of a name and national sysnldich
Greeks considered to be theirs by the newly inddgencountry
caused a fervent conflict between the two neighgpcountries. The
fear of the Greeks for territorial aspirations beit new northern
neighbor soon became a debate on whom the namedbtdaeand
Macedonian history belong tb.

During the Yugoslav period, the existence of thei&st
Republic of Macedonia inside Yugoslavia was notsidered to be
problematic by the Greeks. Before the break-up afjoslavia a
common Greek position was that Macedonia was a rgpbi
region, spreading over several countries. Maceddidiaot refer to a
single nationality, for there were Greek Macedosjabut also
Yugoslav MacedoniarS.The Macedonian Question seemed to be a
matter of the past which had lost its political Ebility. The Greek
position changed radically after the independerfcMacedonia in
the beginning of the 1990s. Greek commentators measoned that
the emergence of a country calling itself Macedongant a direct
threat for Greece, because the new country wouyldalaerritorial
claim on the northern Greek province of Macedonhfee fact that the
new northern neighbor used the sun of the ancieatedonian
kings, found at the tombs in Vergina in Greek Maxed and
ascribed to Philip of Macedon, on their nationagflfuelled the
anger even mor&.Greeks now started to argue that Macedonia is

** Clogg,A concise history209.

%5 Loring M. Danforth,The Macedonian Conflict: ethnic nationalism in a
transnational world(Princeton 1995) 31.

*¢ Danforth,The Macedonian Conflic87.



71

‘one and only Greek'. Alexander the Great, theyl saias a Greek,
and because there is a direct racial and cultim&l between the
Ancient Greeks and nowadays Greeks, Macedonia aackdbnian
history belong exclusively to the Greeks. The ‘Sldrnom Skopje’
were accused of falsifying Greek history and creptan artificial
‘Macedonian nation’. Tito had given the name Macedo to a
mosaic of nationalities, according to these comatens®’

Greece started a campaign against the international
recognition of the neighboring country under thenaaRepublic of
Macedonia. The biggest demonstration against thagretion of the
Republic of Macedonia by the European Communityk tptace
1992 in Thessaloniki, where around a million peayaéhered around
the Aristotle Square, but also the Greeks of thasmbra
demonstrated in New York and Melbourfidn Greece itself, ‘for
three years, the wave of nationalism was so dormitiet any other
voice could scarcely make itself heattiOne of the strongest voices
in the name dispute was the nationalist politici@telios
Papathemelis, who called Macedonia in 1992 ‘aniénable and
eternal possession of Hellenism, a piece of it 'SBwhile he called
the northern neighbors ‘a falsely named categoryp@dple who
constitute the so-called ethnicity of Macedoniaffisttee Skopian
type.®! His position on the issue did not change over tand his
rhetoric is as strong nowadays as it was in thiy 4800s%* Still, the
name dispute has not been solved.

*" Danforth,The Macedonian Conflic83.

°8 Danforth,The Macedonian Conflic81.

%9 Antonis Liakos, ‘Modern Greek historiography (192@00). The era of
transition from dictatorship to democracy’ in JvRkeand G. Levi (ed.),
Political uses of the past. The recent Mediterareaperienc€London
2002) 352.

¢ papathemelis cited in Danfortihe Macedonian Conflicg1.

¢ Danforth,The Macedonian Conflic83.

%2 For instance: Stelios Papathemetsyliifzia yia 1o oxomavé [The truth
about the Skopian topicl.eaflet handed out to visitors of a demonstration
against the recognition of the ‘Republic of Maceidbm Thessaloniki, 05-
03-2008.
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As becomes clear from the arguments used by Papalise
history plays a prominent role in the name disptitee leading role
IS given to Alexander the Great. He was includec &reek in the
national narrative during the nineteenth and tvethticentury.
During the early stages of the Greek nation-stage was not
considered to be part of Greek classical traditfollso, in Ancient
Times Alexander the Great was not automaticallyiporated into
the Greek culture; he was seen as a barb&tidowever, nowadays
the inclusion of Alexander the Great as a Greeknsaenquestioned
in Greek historical culture. Hamilakis has showniclhrole the
Ancient Macedonians play in history textbooks; tipegsent them as
Greeks. One of the books states that Alexanderyirigafull
consciousness of his Hellenicity’, was trying ‘telfh the southern
Greeks in the fight against the Persidns.’

Also in textbooks on modern history Macedoniarisspnted
as if it has always been Greek. In the descriptairthe Macedonian
Question, the quarrel between Greece, Bulgaria,Samtia over the
region of Macedonia at the end of the nineteentd an the
beginning of the twentieth century, the Greekndsthe region is
unquestioned. According to the books the majoritthe population
in the area was Greek and the national hero P&das, who died
in the so-called Macedonian Struggle, plays an imamb role in
most of the narratives. Pavlos Melas is presensed good patriot
and an example for the Greek youth. The first pasta primary
schoolbook says about the population in Maceddraaithe ‘biggest
part and the best were Greek,” while ‘there wers aBulgarian
peasants in the northern part and Serbs and soneeddaian

Vlachs.®® These inhabitants are mainly under threat from the

Bulgarians, who wanted to force them to subordinaiethe
Bulgarian Exarchate. The textbook for the gymnasimemtions that,

% Anna Triandafyllidou, ‘National identity and th@©ther” in Ethnic and
Racial Studie®21/4 (1998) 605.

® Ernst BreisachHistoriography. Ancient, medieval & modeft994) 29-
30.

% Hamilakis, “’Learn history!™, 55.

® Textbook 1, 110-2.
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‘...because they did not succeed by peaceful mednmss, t
Bulgarians organized armed bands, which enteredhtids,
killing and torturing the people that counteractedorce the
inhabitants to subordinat®’’

The mixed population of Macedonia as it was preseiin
the first primary schoolbook was replaced in thecseding 1979
published edition. This book takes the most extramgroach of all
books in emphasizing the Greekness of Macedonia:

‘In 1878 Bulgaria became an independent hegemoilerun
the rule of the sultan. From this point on, the dawians,
reliant on Russian support, wanted to create &Bhigarian
state in the Balkans, also including Trace and Maoa,
which had always been Greek lands and their inhiatsit
were purely Greelé®

The amount of text on the Macedonian Question dmiitantly

longer than in the previous book and also the dasum of Pavlos
Melas is more traditional and nationalist than lintkee other books,
He is praised to be ‘a fervent patriot,” who ‘buinieom desire to
fight the [Bulgarian] bands.’

‘After a heavy battle he tried to break trough tileckade

with his comrades and to leave. However, in thisoige

exodus he was seriously wounded and in half an heur
died. The dead of Melas shocked the whole naffon.’

In the 1988 primary school textbook the text on Macedonian
Question was shortened compared to its predecddsorever, the
approach in this book is still nationalist and uabaed. Macedonia
is still presented as a solely Greek area:

67 Textbook 5, 286-7.
88 Textbook 2, 156.
8 Textbook 2, 156.
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‘Macedonia, like other Greek areas, was not patheffree
Greek state, which was created in 1830. The erdl&veeks
of these regions, however, did not stop to seeddiven and
their unification with Greece?

In the 1997 revised edition of this textbook, thettdid not change
significantly; only some sentences were rephrasgiput changing
the contents.

That the Macedonian Question is a sensitive isagarhe
very clear in the history war in 2006 and 2007. Thgestion was
almost absent in Repousi's textbook and that causeldbt of
criticism. The essence of this criticism becomeswcin an article in
the newspapédEleftherotypiain March 2006:

‘A very minor reference, as a sub-sub-heading, he t
Macedonian Question, leaves unanswered the quesiion
whom Macedonia belongs. There is emphasis on the
multicultural character of the Macedonia of thahdi Its
Greek identity, instead of being clearly demonstiatis
relegated to a footnote. When they examine ourciaffi
historiography, the Skopjeans will be quite rightridicule

it. And they will use it as an unanswerable argum@&he
aim of the writers, proxies of the New Order, igstal clear;
preparing the generation who will accept the suteerf the
name.”

Criticizers of the book, which are very often themg persons
uttering strong nationalist rhetoric in the Maceidonname dispute,
perceived the absence of the confirmation of Manede Greekness
as an offense to the Greek nation. For them, itavesof the reasons
to ask for the withdrawal of the book.

" Textbook 3a, 229.
" Cited by Repousi, ‘Politics questions history eatian’.
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Differences between the different gymnasium teskisoare
bigger than between the primary school books. Atiah between
the contents and political developments can be beea. The first
gymnasium textbook has only a small section onNfaEedonian
Question, mentioning that ‘Greek generals went tacétionia and
formed rebellious bodies to protect the villageaiast the clefts’
Kremmydas’ book is again very critical towards theeek actions.
According to him, the Greek campaigns during thecétinian
Question in Macedonia, as part of the realizatibthe Great Idea,
served to conceal ‘discontent about the interiobfams’ and finally
they ‘brought national catastrophé$.He does not mention the
national hero Pavlos Melas in his text. In the 1p@hlished book of
Sfyroeras, however, Pavlos Melas makes his rettiighting
heroically until his death™

The text on the Macedonian Question takes a mucte mo
traditional approach than in the previous bookt tisa without a
critical note on the Greeks. A link between intéiorzal politics,
especially Greek foreign policy, and the returntloé traditional
more nationalist description in this textbook kely. Although it is
hard to prove the link for this specific book, & clear that the
Minister of Education influenced the teaching oé thlacedonian
Question. In the beginning of 1992, for instanche tNew
Democracy minister Souflias proposed to use arclarfrom the
newspaper Kathimerini about the Macedonian Questiohistory
classes in the Northern provinces. Besides that, dbnservative
Society for Macedonian Studies in Thessaloniki watered by the
Ministry of Education to write a publication abahe Macedonian
Question”® Also, Sfyroeras chapter on the Macedonian Quession
the most traditional one of the chapters of hiskbapalyzed here.
One cause of that is probably the period the boa& written in; the
writing process had just started when the ReputidMacedonia

2 Textbook 5, 287.

" Textbook 6, 257-8.

"4 Textbook 7, 275.

" Mauroskoufis H ayoluij 1otopio [School history] 304.
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declared its independence and the Greek governraaoted with a
campaign against it.

The newest textbook for the third class of the ggsium, in
use from 2006, gives a rather nuanced view on tittem

‘Greeks, Bulgarians, and Serbians claimed, basedhen
national aims of each of them, the incorporation tod
whole, or of a part of Macedoni&.’

This new book judges the Greeks according to theesstandards as
the Bulgarians and the Serbians. But it took sdme to get there.
International politics played a role. It seems thtz¢ rise of the

Macedonian name dispute, rather than changing ah&nts of the

textbooks, prevented them to change. Active involet of the

government and, on the other hand, public pressamered the
confirmation in the history textbooks that Maced@ohelongs to the
Greeks.

The account on the Macedonian Question probablyrgs
directly linked to international political developmts of all
discussed topics. For other topics this link wittvelopments in
foreign relations is less clear. This can be paxxiylained by the fact
that books are in use for several years and theepsoof writing a
new book takes quite some time. The style of thHbayuappointed
by the political party in power, is more importdot the contents of
history books than events in foreign politics.

8 Textbook 8, 67-8.
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History textbooks are important components of his&b culture.
Especially when state published, they have autharitl are thought
to represent the one and only truth. This featuskes history
textbooks an interesting means of political guigdgaaad, therefore,
subject of political rivalry. It also makes thenfaworite subject for
researchers. Some researchers try to find natstitaklements in
textbooks with the purpose to change them. A npdtspective view
on the past in history education, in their opiniteads to a tolerant
society. Their work is thus part of conflict pretien or
reconciliation. Other scholars examine history liegks as part of
nationalism research; they investigate which ragtohy books play
in the construction of identities without the aimadctually change
the books. The image of ‘Others’ is a popular stitfjer researchers.
In the Greek case, they repeatedly concluded tistdris textbooks
are rather nationalistic and that the presentatibrihe Turks is
hostile.

The way people think about their history determif@msa
major part their identity. This is especially tha&se in Greece. The
two main components of Greek identity are a sefismiatinuity of
Hellenism since Antiquity until the present and, tbe other hand,
Greek Orthodox Christianity. Confirmation and preagon of this
Greek national identity takes place on two levels:the level of
political debate about history textbooks, and, sdg on the level
of textbooks themselves. On both levels foreigtugrice in Greek
affairs is presented as dangerously threateningnatienal identity.
Especially the Turks are seen as a threat to Hsftein the Greek
national narrative.

On the first level, rivalry over history textbookan lead to
so-called ‘history wars’, in which two camps figliver the
interpretation of national history. Because of gwditical power of
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history textbooks, discussions on how to teactohjsare an integral
part of the political discourse in which nationaliand more

progressive people are opposed. Besides this gadlibpposition,

another contrast plays a role. While the attenfiorprofessional

historiography has shifted away from the nationestand historicist

objectivism was replaced by a postmodern narratitkase changes
did not take place in popular historical culturée$e two fields of
popular historical culture and professional histgraphy clash when
they come together in history education.

The two oppositions together cause history warsghwvtook
place in different countries during last deceniiiao camps can be
distinguished in all of them: traditionalists ancavisionists.
Traditionalists advocate memorization of nationghlghts and the
celebration of national heroes in order to stineilgtatriotism.
Revisionists want a more nuanced, multi-perspedtivage of the
past, in which criticism also has a place. Accaydio them, history
education has to encourage critical thinking. Irhadtory wars mass
media are involved. They create the battle fieldaich the war is
fought and influence public opinion. Therefore tbig wars are not
only the result of a controversy on the interpretabf history, but
also a political strategy.

The Greek textbook controversy in 2006 and 2007ichkvh
lasted until withdrawal of the textbook shortly aftthe general
elections, clearly was such a history war. In tbétipal discussion
on history education, arguments of foreign threéldd endanger the
Greek national identity were very common and sSusfoés
Archbishop Christodoulos, for instance, used tteegements in his
fight against the new textbook; a fight he won. TBreek Orthodox
Church and its conservative allies stood up in ipulibr the
protection of Greek national identity in this teadii war. In times of
further internationalization, national identity ias they said, in
danger of foreign influence. In the mean time, thagcused
revisionists of being under foreign influence anekgsure. The
revisionist attempt to introduce a new way of loakat the past was
undone.
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This 2006-2007 history war was the fiercest tesibo
conflict in recent Greek history, but not the onhe. Because Greek
history textbooks are produced and published by dfage, their
introduction and withdrawal are political processEsliticians on
the highest level are involved in these proceedidgslysis of the
processes of introduction and withdrawal shows thete is a link
between the political party in power and the cotgter the textbook
it produces. The socialist party PASOK initiate@ fbroduction of
the most progressive and revisionist books. New d&aty
Ministers of Education and Religious Affairs wemsponsible for
the withdrawal of these books and for the introucof most of the
conservative and traditional books. Because of ¢bepetition
between these two parties, there is no straighe lin the
development of textbooks; traditional books are laggd by
progressive, and vice versa.

The traditional idea of Greek national identity a&so
reconfirmed in schoolbooks themselves. Paradoyic@reeks are
presented as heroes and victims at the same tintkege books.
They are victims of foreigners: the European GRawers, foreign
occupiers during the Second World War, and espgdia¢é Turks.
All these external forces brutally endanger thee®renity, with its
glorious history of thousands of years. The Gremksfighting these
dangers, which they do heroically. It does not eratwhether the
hero wins or loses; also, or maybe especially, ymarfor the
Hellenic case are praised for their deeds. Thditiomal presentation
of the four analyzed topics has especially beesgmed until today
in the textbooks for primary education. Maria Rep@uattempt to
change the presentation of several sensitive tapicsunsuccessful.
Turks remain barbarians, myths supporting the dhuace still
included, Macedonia is still unquestionably Greekl dhe account
on a divided society during the Civil War is usegtomote unity.

The differences between the different books for the

gymnasium are bigger. These books have evolvedaaedmore
nuanced nowadays than in the past. The differeateeen primary
and secondary schoolbooks can be partly explaigatidodominant
opinion at the Pedagogical Institute that childrethe sixth grade of
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primary school are too young for critical thinkimercises. The
evolution of the textbooks was not a step-by-stepetbpment.
Kremmydas’ introduction of a new, critical, and &pe oriented
approach in the third grade of the gymnasium in4198rned out to
be a too radical change. His book was followed ypboks with
much more emphasis on Greek history, but the raigin
descriptions of the pre-Kremmydas era did not retur

Remarkable is the absence of minorities in all hesks.
There is no place for them in the image of Gredakyufor instance,
there is very little attention for Jews during thecond World War
and other groups than the Greeks in the Ottomanrémp

Bilateral political relations and foreign policy earoften
mentioned by scholars and politicians as causegHanges in the
contents of history textbooks. However, developmémthese fields
rather prevent change than promote it. A much refeto agreement
between Greek foreign minister Papandreou and hiskigh
colleague Cem in 1999 to review the image of thspeetive
neighbor did not have any influence yet. The charlat were made
in the books so far were not the result of the exgent. On the other
hand, it is likely that the declaration of independe of the Republic
of Macedonia in the early 1990s played a role anrfaintenance of
a traditional presentation of the Macedonian Quoastn the than
newly issued textbook for the gymnasium. The Maoeto
Question was also used as an argument in the \&itradr of
Repousi’s book. It was said that Repousi prepateidiren for the
acceptance of the northern neighbor under the ridfaeedonia’,
the nightmare of every upright Greek, as many Gyeelson.

In general, it can be said that internal strivewleen the
Greek political parties influences textbooks muabrenthan events
in foreign relations.
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